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CHAPTER I

INTRODUCTION
Statement of the Problem

The Individuals with Disabilities Education Act of 2004 mandated that all
students, regardless ofdisability, have access to intervention and special education
services (IDEA.ed.gov). These changes were authorized as a follow-up to the Education

for All Handicapped Children Act (EHA) of 1975, also known as Public Law 94-142,
which mandated that all children were to receive a free and appropriate education. While
these Acts expanded access to services for individuals with disabilities, they did not
address specifics of how to train people, such as teachers in general education, music, art,

physical education, or other classrooms, to provide these services and effectively meet
the needs of individuals with disabilities.
Successful implementation of these laws depends heavily on teachers' attitudes
and perceptions in relation to educating students with special needs (Gfeller, Darrow,

&

Hedden, 1990; Darrow 1999). Research from the past 20 yeats $rggests pre-service
teacher training, including formal education and especially field experiences, are some

of

the most influential factors on positively influencing teachers' attitudes and perceptions

toward including students with disabilities in the music classroom (Hourigan, 2009;
Wilson & McCreary,1996; VanWeelden & Whipple, 2005; 2007).
As compared to research in the field of special education, attitude research in
music education is lacking (Jellison & Taylor, 2007). Also, findings from these studies
have significant limitations, such as being limited by geographic region (state), people,
and place (Jellison

&Taylor,2007). Additionally,

each study utilized an author-

constructed measure, which may have questionable validity and reliabilþ. Jellison and

Taylor (2007) recommend that at least the same survey be given in different places at
different times to identifr trends across time.
Special learners are continuing to be included and mainstreamed into general
education and music classrooms (Scruggs & Mastropieri,lgg6; Burgess, 2003; Egby,

20ll;

Hahn, 2010; Rosen-Weatherford, 2010). In addition, Michigan teacher training

standards have been updated to include coursework and field work for music education

undergraduate majors in the area of special education. An investigation into music
educators' attitudes, perceptions, preparation, and practices in the state of Michigan
across the spectrum of kindergarten through

twelfth grade would update and expand the

existing research body. Utilizing a nearly identical measure from a previous study
(Rosen-V/eatherford, 2010) would allow for increased awareness of trends over time.
Rationale for the Research

According to Jellison and Taylor (2007), there is a "wealth" of literature available
on attitudes, perceptions, preparation, and practices
the behavioral sciences, but much less literature

with students with disabilities within

wilhin the realm of music education. The

inclusion studies that have been done in the field of music education have been limited by
time, place, and people; and few survey instruments have been used more than once to
draw comparisons. The proposed study would broaden the range of music educators
surveyed in Michigan from kindergarten through sixth grade educators in the RosenWeatherford (2010) study to kindergarten through twelfth grade, and from general music

only (Rosen-Weatherford, 2010) to general music, choir, band, and orchestra.

Specifically, this study will: (a) provide demographic information about teachers
and students, examine whether there are differences in the presence of students

with

disabilities by grade level or content area, or whether music teachers' involvement in the
special education process differs by grade level or content area; (b) provide information
on the training of music educators for teaching in inclusion classrooms; (c) identifu

barriers and supports for music teachers in providing an appropriate music education for
students with disabilities; (d) identiS cunicular expectations for students with disabilities

in music classrooms; (e) provide information on the attitudes, perceptions, and specifics
regarding special learners in music classrooms; and (Ð identiff how often participants
engage in collaborating or consulting with a music therapist, the purpose of the

collaboration, and whether the collaboration was helpful in inclusion in the music
classroom. It

will

also

identiff the music educator participant's knowledge of the field of

music therapy and details of how they discuss music therapy as a career option as a viable
music career with interested students.
Research Questions
Demo graphic Information
Research Question

I

(Survey Questions: Background Information: 2-18;

Undergraduate Training: 19-24; Professional Development and Resources: 25-26;
Resources

& Collaboration/Consultant Services:27-34,

Teacher Attitudes: 37-42)

Is there a relationship between the demographic data of music teachers (teaching
experience, teacher training courses and/or field experience, highest level ofeducation,
date of music education degree completion, gender, and region) and their attitudes and

perceptions towards inclusion?

Research Question 2 (Survey Questions: Background Information: 6-14)
Does the number, ratio, and type of students with disabilities in music classrooms

differ depending on the grade level or content area (band, orchestra, choir, general
music,)?
Research Question 3 (Survey Questions: 16-18)
Does the degree to which music educators are involved in the design and

implementation of special education services differ depending on the grade level or
content area?
Research Question 4 (Survey Question:

l5)

In what setting is music education provided to students with disabilities at the
schools of respondents (inclusion, self-contained classroom, both, or none)?
Research Question 5 (Survey Question: 17)

Do music educators find students with special needs attend music classes with
assistive technology?

The Training of Music Educators for Inclusion Classrooms
Research Question 6 (Survey Question: 19-21)
Vy'ere

music educators required to take a special education course as part of their

undergraduate training?
Research Question 7 (Survey Question: 19-21)

Did music educators elect to take a special education course
undergraduate education?
Research Question 8 (Survey Question:

22,23)

as

part of their

Did music educators take any content specific courses as part of their
undergraduate training?
Research Question 9 (Survey Question: 24)

Did music educators take part in any pre-intemship or field experiences with
individuals with disabilities as part of their undergraduate training?
Research Question 10 (Survey Questions:

25,26)

What are the characteristics and availability of professional development
opportunities related to instructing students with disabilities and how often do music
educators take advantage of such training?

Music Teachers' Perceptions and Attitudes Toward Providing an Appropriate Music
Education for Students with Disabilities
Research Question 11 (Survey Questions:

20,21)

What do music teachers perceive to be the advantages and disadvantages of
inclusion in the music classroom?

Purpose and Outcomes of Inclusion
Research Question 12 (Survey Question: 37)

What do music teachers perceive to be the primary purpose for including students
in the music classroom?
Research Question 13 (Survey Question: 38)

Do music teachers provide peer-to-peer support for students with special needs
who attend music classes?
Research Question 14 (Survey Questions:

35,36)
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What do teachers perceive to be the expectations for achievement and
performance for students with special needs in the music curriculum?
Barriers and Supports for Music Teachers in Providing an Appropriate Music Education

for Students with Disabilities
Research Question 15 (Survey Questions:

27,28)

Do music teachers perceive that they have adequate time, materials, and finances
to provide an appropriate music education to students with disabilities?
Research Question 16 (Survey Questions: 29-34)

Do music teachers perceive that they have adequate access to collaboration and
consultation with and personnel support from other professionals (e.g. special education
teachers; speech, occupational, physical, or music therapists; paraprofessionals)?

Collaboration and Consultation with Music Therapists and Knowledge of Music Therapy
as a Career Option

for Students

Research Question 18 (Survey Questions: 43-46)

What percentage of participants have collaborated or consulted with a music
therapist? If a participant has, what was the purpose of the collaboration/consultation?
'Was

the collaboration/consultation helpful, and how? How helpful has

collaborating/consulting with a music therapist been as compared to
collaborating/consulting with other special education professionals? If a participant has
not, what percentage of participants think it would benefit themselves and students with

disabilities to have contact with a music therapist?

Research Question 19 (Survey Questions:

8,43)

Is the location of the school a predictor for interaction between music therapists
and music educators?

Research Question 20 (Survey Questions: 47-49)

Have music educators heard of music therapy as a career option? How familiar
are music educators

with music therapy as a career option? Has the participant ever

recommended or discussed music therapy as a possible future career option with one or
more students?

If

so, to how many students have they recommended or discussed music

therapy as a c¿reer option?

Definition of Terms
The following terms are defined in order to ascertain how terms are being used

within this study, and to allow for

a greater understanding

of special education

terminology.
For the purposes of this study, a music educator is any teacher who holds a valid

Michigan music teaching certificate and teaches general, vocal, or instrumental (band
and/or orchestra) music in a Michigan school

þublic, private, charter, or homeschool

environment) within the range of kindergarten through twelfth grade. A music educator
may only teach one of the content areas to a narow range of grades (e.g. a middle school
band director may be responsible for providing band instruction for 6û through 8ft grade
students), or a music educator may be responsible for teaching one or more of these

content areas, across multiple grade levels (e.g. a music teacher may be responsible for
teaching kindergarten through fifth grade general music and fourth through twelflh grade
band).

General educator or general education teacher, in this study, means any
kindergarten through twelfth grade teacher whose primary teaching specialty is not
special education. These teachers include "core curriculum" classroom teachers who
teach subjects such as math, science, English, or social studies. Sometimes general
educators also include teachers who teach art, music, physical education, library or

computer, although these teachers are sometimes referred to as "area specials teachers" to
differentiate them from "core curriculum" teachers.

A pre-service teacher is a person who is receiving training to teach, although not
yet certified and able to obtain a teaching job. An in-service teacher possesses a valid
teaching certificate and is currently teaching.
For the purposes of this study, content area refers to the specialty or area in which
the music educator works, such as general music, choir, band, or orchestra, or another

content area as indicated on the survey (such as guitar classes, music technology, music
theory, music history). Interdisciplinary content area refers to content areas outside of
music, such as "core curriculum" content areas.
The Individuals with Disabilities Education Act is a law ensuring services to
children with disabilities throughout the nation. IDEA governs how states and public
agencies provide early intervention, special education and related services to more than
6.5

million eligible infants, toddlers, children and youth with disabilities within the

United States (IDEA.ed.gov).
Special education in the state of Michigan is defined as "specifically designed

instruction, at no cost to the parents, to meet the unique educational needs of the student

with

a

disability and to develop the student's maximum potential" (Michigan

Administrative Rules for Special Education (MARSE) Supplemented with Selected

IDEA Federal Regulations,2Ùl2,Part

1,

p. 7).

Each student who qualifies for special education, between the ages of birttr

through 26-years-old, receives an Individualized Education Program (IEP). The IEP is a
contract between the parent, child and school district to ensure the individual student's
needs are being met in the least

resfictive environment (Michigan Administrative Rules

for Special Education (MARSE) Supplemented with Selected IDEA Federal Regulations,
2012).

The least reskictive environment means that, to the maximum extent possible,
students with disabilities are to be educated alongside their typically developing sameaged peers. To make this possible, an aid for the child and other resources are to be

provided. Removal from this setting, for placement in a special education classroom or
the like, takes place only when education of the student with disabilities cannot occur in a
general education setting with the resources stated above (IDEA.ed.gov).
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CHAPTER II

LITERATURE REVIEW
Children with disabilities are entitled to a free and appropriate education in their
least restrictive environment via PL 92-142

in 1975 and IDEA of 2004. These laws and

mandates have resulted in an increase of children with disabilities into general education
classrooms. In addition, the No Child Left Behind (NCLB) Act of 2001 mandated states

develop a standardized test for basic skills to be administered to all students in certain
grades to measure student progress.

NCLB requires all students take the standardized

tests, including students with disabilities. Under NCLB, school funding and a teacher's

"effectiveness" is partially determined by their students' test scores on these standardized
state tests. Students

with disabilities often score lower on standardized tests (Ford, Pugac,

& Otis-Wilburn, 2001), which may have a negative affect on a teacher's attitude related
to teaching students with disabilities.

Exploring General Educators' Attitudes Toward Inclusion
Research on general education teachers' attitudes toward inclusion is explored
here in order to provide a context in which to view the current study. In1996, Scruggs
and

Mastopieri synthesized the research on teacher perceptions of mainstreaming and

inclusion from 1958-1995. In total, they identified 28 studies that used surveys to
investigate general education teachers' perceptions of including students with disabilities
in their classes. The research synthesis included responses from 1,173 special educators
and 6,459 general educators. Responses were examined to

identiff trends across time,

geographical location, and item type. They found that, overall, two thirds of general
educators supported the concept of mainstreaming/inclusion, and about half or more

of

11

the teachers felt mainstreaming/inclusion could provide some benefits. However, only
one third or less teachers considered themselves having sufficient time, skills, training,

or

resources to provide an appropriate education to students with disabilities.

Burgess (2003) investigated the teacher attitudes, resources and support teachers
perceive receiving, best-practice strategies in autism, and teacher skills and knowledge
that are necessary for implementing best-practice strategies. Her subjects were both
general educators and special educators. She examined this topic tluough 59 surveys (20
secondary 133%l and39 elementary 166%l),5 interviews (3 elementary,2highschool),
and one focus group made up of four people (2 high school,

I

elementary,

I from

a

district resource room). The findings indicated teachers consistently reported needing
support from other teachers, administrators, and other district personnel, ongoing training

to improve knowledge and implementation on best-practices in working with students

with Autism Spectrum Disorders, and time to collaborate with other professionals and
develop and adapt programs for these students. A majority of teachers reported positive
attitudes toward inclusion.

Egby (2011) employed both interviews and surveys to examine general education
teachers' knowledge and preparedness to meet the needs of students with disabilities.
There were six interview participants (all teachers from a rural school district),

and2}l

survey participants (teachers from a rural and an urban school district) from the Pacific

Northwest. The survey invitation was sent to all the teachers in the rural school district,
and non-special education and non-counseling teachers in the urban district. Egby (2011)

found that the data suggested teachers have the knowledge, but not the time and resources
to provide an appropriate education to these students. In the interviews, teachers who

t2
received training after 2004 reported they received more preparation to meet the needs

of

diverse learners in the classroom. The data showed that teacher credentialing institutions
and school districts are improving training for teachers for inclusion of students with

disabilities.

In Section 300.135, IDEA (2004) states: o'Regular education teachers need to be
trained to work with children with disabilities to ensure that their inclusion in the regular
classroom is successful as well as keeping a strong curriculum and rigor for the non-

disabled students." However, it does not specifi any thing fi.lrther about the training
teachers should receive.

Kim (201l) surveyed

10 teacher preparation programs. Because

of new laws that have led to teachers working with more students with disabilities, this
study explored how changes in teacher preparation programs influence pre-service
teacher attitudes. They found that pre-service teachers who were trained by programs that

involved both general and special education curricula showed significantly more positive
attitudes toward inclusion than pre-service teachers trained in programs that separated
general and special education curricula.
Stauble (2009) surveyed 233 middle and high school general education teachers
and found that the higher the grade level, the more negative the attitude about inclusion.
She also examined teachers' attitude toward inclusion by subject and found math teachers

had significantþ lower attitude scores than language arts and social studies teachers. Just

under half of the respondents indicated they strongly agreed or moderately agreed

inclusion was a desirable practice and that everyone benefits from inclusive practices.
Twenty-five percent of participants indicated they had no training in special education
strategies.
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Hamblin (2013) examined the attitudes of general education teachers who teach
art, music, physical education, library and/or computer classes, sometimes referred to as

"atea special classes." 91 teachers completed a survey. Interview 10 teachers. On a Likert
scale

of I to 4 of teachers' positive attitudes towards inclusion, the mean was

less than 3.

Interviews suggested negative impacts on teacher attitudes were lack of training, lack of
support, the degree and type of the student disability, and limited involvement from

administrators. Hawkins (1991) surveyed 200 music and physical education teachers: 101
music educators and99 physical educators. Overall the subjects showed a moderately
favorable attitude toward mainstreaming, with music educators more favorable than
physical educators.
Trends can be identified across time in general education teacher attitude and
perception research related to inclusion. In a synthesis of attitude research completed

before 1 996, Scruggs and Mastropieri (199 6) found that two thirds of general educators
supported the concept of mainstreaming/inclusion, about half or more felt

mainstreaming/inclusion could provide some benefits. However, only one third or less
had sufficient time, skills, training, resources to provide appropriate education.

In2003,

@urgess, 2003) a majority of teachers reported positive attitudes toward inclusion.
However, they consistentþ reported needing support of school personnel, ongoing

training, and time to collaborate with other professionals. Egby's (2011) study data
suggested teachers have the knowledge, but not the time and resources to provide an

appropriate education. Teachers who received training after 2004 reported they received
more preparation. In2013, (Hamblin, 2013) teachers rated their attitude toward inclusion
on a scale of

I to 4. The mean was less than 3. Interviews

suggested negative impacts on

l4
teacher attitudes were lack of training, lack of support, the degree and type of student

disability, and limited involvement from administrators. These studies across time report
teachers generally having a positive attitude toward inclusion. At the same time, teachers
have reported lacking materials, resources, personnel support, time, and ongoing training
(Scruggs

& Mastropien,1996; Burgess, 2003; Egby, 20ll; Hamblin, 2013).

Some studies have suggested teachers' attitudes may differ between grade levels
and or subjects. Hawkins (1991) found subjects showed a moderately favorable attitude

toward inclusion in physical education and music teachers, with music educators having a
more favorable opinion than physical educators. Stauble (2009) found the higher the
grade level, the more negative the auitude toward inclusion. Math teachers had

significantly lower attitude scores than language arts or social studies teachers.
summary, the studies reviewed here suggest a majority of general educators
have a positive opinion regarding inclusion, training for general educators may be

improving over time, resources and time still seem to be lacking, collaboration is needed
to be successful in providing an appropriate education for students with disabilities
(Scruggs

& Mastropieri,1996; Burgess, 2003; Egby, 20ll; Kim, 2011). Researchers have

also found differences in teacher attitude by grade level and by interdisciplinary content
area (StaubIe,2009; Hamblin, 2013; Hawkins, 1991).

Explorine Music Educators' Attitudes Toward Inclusion
This section will examine the literature on teacher attitudes toward inclusion in
music education. In2007, Jellison and Taylor reviewed three decades of music research
on attitudes toward inclusion. They questioned whether conclusions drawn from their

review of the music education literature would be similar to those of Pettigrew and Tropp

l5
(2006) who identified 515 studies on intergroup contact (gender, race disabilities, and
other groups). They concluded that direct contact with other groups positively influences
attitudes and decreases prejudices, and that these effects generalize to other situations and

individuals in the same group. They found that proximity without direct interaction does
not result in positive effects. This conclusion is somewhat similar to the findings of a
study conducted with 18 music education master's students who participated in a course
on teaching music to special education learners. The course provided education and

instruction on the topic of special learners, but included no direct contact with students

with special needs. Although the participants reported feeling more capable of working
professionally with students with special needs at the end of the course, they showed a

significant decrease in their willingness to work with these students (Wilson & McCrary,
1996). These findings suggest that education or instruction alone may not increase the

comfort level or willingness to work with students with special needs.
In examining the music research literature on attitudes toward inclusion, Jellison
and Taylor Q007) found that research findings on intergroup contact are consistent

with

findings from research outside music education, such as in the Pettigrew and Tropp

(2006)-suggesting we should continue with this line of research. They found that
generally music teachers have positive attitudes toward students with disabilities, but less

positive attitudes regarding resources, preparation and information, and time allotted for
instruction (Jellison &Taylor,2007). These findings are consistent with the findings in
the general education studies included in this paper (Scruggs
Burgess, 2003; Egby, 20ll1, Kim, 2011).

& Mastropieri,1996;

t6
Jellison and Taylor (2007) also discussed the limitations of the research that has
been done, and made recommendations for future research. They said that the

generalization of the descriptive studies on this topic is limited because the information is
dated, geographically specific, and gathered with an author-constructed measure. They
suggest

if this line of research is to continue researchers should

use valid, reliable

instruments based on previous research to collect their data. Their recommendation is to
at least use an identical data collection item several times, as this may show changes
across time (Jellison

& Taylor,2007). For this

reason, the current study chose to use the

Rosen-Weatherford study and instrument as a method model and reference.
There are many factors that influence a teacher's attitude toward inclusion in the

classroom. These factors include the rate at which music teachers are involved with
teaching special learners (Gilbert & Asmus, 1981; Gfeller, Darrow, & Hedden, 19901'
Frisque, Niebur, & Humphrys,1994; Hahn, 2010), how much these educators participate
in the special education process (Hahn, 2010),the undergraduate and in-service training
music teachers receive, the professional, material, and financial resources music teachers
have, and the time they have to research, develop, and implement lessons for students

with disabilities (Scruggs & Mastropieri,lgg6; Hahn, 2010).
The percentage of music teachers who are involved in teaching special learners
has been studied over the past 30 years. However,

it is difficult to identiff any

discernable trends due to small sample sizes, limited geography, and the changes in

legislation that have taken place over this time period. In 1981, 63Yo of l<tndergarten
through twelfth grade (K-12) music teachers nationwide were involved with disabled
students (Gilbert

& Asmus, 1981). In 1990, 41.5% of k-12 music

teacher respondents

t7
from Iowa and

58%o

of music teacher respondents from Kansas were involved in

mainstreaming (Gfeller, Darrow, & Hedden, 1990). In1994,84% of k-12 music teacher
participants in Arizona indicated they were responsible for teaching music to special
leamers (Frisque, Niebur, & Humphrys, 1994). By 2010, 93% of Pennsylvania K-12
music teachers surveyed said they taught students with disabilities, with another 4%
being unsure whether they taught students with disabilities (Hahn,2010). These numbers
suggest that the number of music teachers responsible for providing music education to

children with special needs has grown over time. However, due to small sample sizes and
much of this data being geographically limited, no conclusions can be drawn.

A number of studies measured the attitudes of music educators in the various
geographical regions. ln1994, only 63% of teachers surveyed felt successful in teaching
special learners (Frisque, Niebur,

& Humphrys,1994).In2007, Scott, Jellison, Chappell,

and Standridge found music teachers generally had positive attitudes concerning

inclusion. In2010,90o/o

of

music teacher respondents were positive or

highly positive

about their experiences with special learners (Rosen-V/eatherford, 2010). Shelfo (2007)

examined the attitudes of orchestra and band teachers in Maryland. She found conflicting
attitudes toward inclusion and disabilities, which may be somewhat like the findings of
differences in attitudes between grade level and interdisciplinary contentareain the
general education literature (Stauble, 2009; Hamblin, 2013; Hawkins,

l99l).

Shelfo

(2007) also found that students with mental retardation were poorþ represented in
instrumental music class. However, this could be because of the segregated nature

of

special education in Maryland-many students with disabilities are still educated in a
segregated setting (Shelfo, 2007).

l8
With the high number of music teachers reporting involvement with special
learners, and the positive influence knowledge and field experiences have on teacher

attitudes toward inclusion, it is important to examine the undergraduate education and
preparation for teachers to meet the needs of special education students. In 1990, 25%

of

music teachers reported completing one college course related to teaching students with

disabilities (Gfeller, Darrow, & Hedden, 1990). In 2010, a greater percentage,Sg%ô, of
teachers surveyed reported completing a course that contained at least some information

on students with disabilities (Hahn,2010). Although both of these studies are limited in
geography and sample size, the increase in faining teachers are reporting is consistent

with the findings of Hammel (2001), who found that music teachers who received preservice teacher training \¡rithin the five years before her study reported receiving more

training than those who were enrolled in training the fifteen years previous. This finding
suggests teacher training regarding inclusion could be increasing over time.

Hammel (2001) also found that generally the teachers in the study expressed

frustration about their pre-service preparation and experiences with special leamers.
These teachers recommended professors include more coursework and field experience
on teaching students with disability. They also identified the following areas of deficit:

skills in managing behavior, becoming involved in the IEP process, and communicating

with special education staff (Hammel, 2001).
1n2004, The Standards for the Preparation of Teachers in Music Education (JQ)
were revised and now specifically state that "teacher preparation institutions provide
candidates avanety of opportunities to: 6.1: Develop knowledge and skills to teach
diverse students (K-12) through a variety of learning opportunities, including coursework
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and early and on-going guided field experiences." The standards also state that candidates

must learn to 'þlan, deliver, and assess differentiated instruction to meet the needs of all
music learners, including special education, English as a Second Language, and gifted
and talented students" (6.15).

This change in Michigan legislation called for an increase in coursework and field
experiences in special education for music education majors. Hourigan (2009) found
undergraduate music students' attitudes increased positively when they took part in a

field experience with secondary students with disabilities. He collected responses from 7
pre-service music teachers on their perceptions of their field work in a special needs
classroom. He found that after the field experience, these pre-service teachers made more

positive, confident statements about their ability to work with students with special needs.
This limited data suggests music teacher attitudes toward people with disabilities may
depend on the amount of contact pre-service teachers have with people with disabilities

before they enter the teaching profession. These findings are consistent with the music
education research reported by Jellison and Taylor (2007) and the literature reviewed on
intergroup contact by Pettigrew and Tropp (2006). Both found that dfuect inter-group
contact was the most influential on developing positive attitudes toward including
students with disabilities, and others of a different group, respectively.

Another on-going factor in working with students with disabilities is the need for
in-service teacher training and professional development to keep teachers' knowledge
and skills abreast current best-practices. Gfeller, Darrow, and Hedden (1990) found that

the level of training opportunities for music educators on working with students with
special needs was fairly rare. Frisque, Niebur, and Humphrys (199a) learned 34Yo

of

respondents received training upon request, and 44o/o rcceived no training at all. Rosen-

Weatherford (2010) found that

60%o

said more training was available, but only 30%

of

respondents took advantage of such training. Hahn (2010) found there were few

opportunities for additional training, and that when there were trainings, they were short,

oflered limited practice and feedback, had little information on specific instructional
techniques, and few hands-on experiences. However, S3yo of those surveyed said they
had attended at least one in-service or workshop including information on students

with

disabilities within the past 5 years (Hahn, 2010).
As indicated by the aforementioned research, attitudes and training of teachers are
significant influences on the degree to which music teachers are able to provide an
appropriate education to students with special needs. These findings lead to the questions:

What exactly does an appropriate education look like? What are the primary reasons for
including students in music classes?
Studies with small sample sizes and limited geography have found that music
teachers perceive the primary reason for mainstreaming students was for the purpose

of

socialization, followed by student interest, with only a small percentage (3-10%)

indicating musical ability (Gfeller, Darrow, & Hedden, 1990; Frisque, Niebur,

&

Humphrys, 1994; Rosen-Weatherford, 20I0).In regards to curricular goals, some
teachers report they centered mostþ on student participation (Frisque, Niebur,

&

Humphrys, 1994). Sixty-three percent of music teacher respondents said they expected
handicapped students to meet the same objectives as same-aged peers, but only 32o/o
reported they grade on the same musical standards (Gfeller, Darrow, & Hedden, 1990).
When asked whether students with disabilities can be successful in achieving curricular
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goals at grade level, I|Yo said always , 70o/o said sometimes, and 20Yo said seldom
(Rosen-Weatherford, 2010). These studies suggest the purpose for mainstreaming is

mostþ for social reasons or based on student interest, and that students with special needs
are not necessarily held to the same

ctrricular or achievement standards

as

their same-

aged peers.

Some of the aforementioned studies inquired into the differences between content
area and grade level and how teachers participate in the special education process

for

their students with special needs. Scott, Jellison, Chappell, and Standridge (2007)
interviewed 43 music teachers (16 elementary, l5 orchestr4 and l2band) and found that
38% of the elementary music teachers, 58% of the band teachers, and 87Yo of the
orchestra teachers in the sample attended IEP meetings. Hahn (2010) found that
secondary music educators, along with general and choral music educators, indicated
greater personal involvement in designing and implementing student IEPs.

In addition to education, training, knowing the purpose for including students in
music education, and being involved in the special education process, it is important to
examine the resources music teachers have available to them in order to provide an
appropriate music education. These resources include personnel support, consultation

with other professionals involved in special education, time, materials, and finances. Data
from research with general educators suggest ttrese areas as the most lacking in regards to
teachers being able to provide an appropriate education for students with disabilities.

For music teachers, personnel resources may include administrators, special
education teachers, speech, occupational, physical, or music therapists, paraprofessionals,
or parents. In 1994, out of 350 elementary and secondary music teachers from Iowa and

22
Kansas, few respondents reported having access to a special education teacher

with

whom they could collaborate (Gfeller, Darrow, & Hedden, 1990). lna2007 study of 48
elementary and secondary music educators from Austin, Texas, the Midwest and Eastern
school districts, music teachers reported generally positive attitudes about their access to
support (Scott, Jellison, Chappell,

& Standridge). In the same

study, 43Yo

of elementary

music teachers had support from aids, and lYohad support from music therapists. Sixty
percent of orchestra teachers and I 00% of band teachers received support from a variety

ofsources: special educationteachers, parents, and classroom aids (Scott, Jellison,
Chappell,

& Standridge,2007).In

a 2010

pilot study with a very small sample size

(n:10), most general music teacher respondents collaborated or consulted with special
educators, parents, and paraprofessionals (Rosen-Weatherford,20l0). These studies seem

to indicate perceived access to support has risen from oofew" to "most" educators
receiving support, but generalizability of findings is limited.
In addition to personnel support, time and materials are also required to
individualize instruction for students with disabilities. Time is required to research,
prepare, and implement necessary adaptations for students in the music classroom.

However, in studies from both general and music education, teachers report lacking
preparation time (Scruggs & Mastropieri, 1996; Burgess, 2003; Frisque, Niebur,

&

Humphrys ,I994;Hahn, 2010). Materials (such as adapted instruments) and finances to
acquire materials for students with disabilities are sometimes necessary for including
students in music classes. Unfortunately, general education and music education have

reported lacking materials and finances to include students with disabilities in their music
classes (Scruggs

& Mastropiei,1996; Burgess,

2003; Egby,

20Il; Frisque, Niebur, &
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Humphrys, 1994;Ha1n,20l0). Nabb & Balcetis (2009) found that the primary concern in
relation to integrating students with physical disabilities of 221band directors in
Nebraska was their

abilþ

to provide them with insÍuments. The band directors surveyed

reported being unsure how to accommodate these students with adaptive instruments,
thus suggesting more resources are necessary.
Consultation and Collaboration Between Music Educators and Music Therapists to
Increase Appropriateness of Inclusion Services

Music therapists can be especially helpful in consulting and collaborating with
music educators regarding inclusion due to the music therapist's training and knowledge

of special education populations and how music can help educate students with
disabilities (Johnson, 1996;Adamek & Darrow, 2005; Montgomery & Martinson,2006).
Because of similarities in professions, a music therapist may be able to help music
educators who feel inadequately trained in serving students with special needs (Peters,

2010). Music therapy and music education are similar because they both focus on the
educational growth and development of the student (Patterson, 2003). However, music
educators are not in a position to provide music therapy, yet are sometimes asked to

provide music therapy due to a misunderstanding of the field. Music therapy and music
education are two distinct practices and have different degree requirements. To determine

if the student is an appropriate candidate for music therapy, a music therapy formal
assessment is conducted to ascertain whether the student makes educational gains

with

music. Just because a student with an IEP enjoys music does not mean he/she is an
appropriate candidate for music therapy. If the formal assessment determines music is

effective in fulfilling an educational need for the student, music therapy may begin
(Patterson, 2003).
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According to Lathom and Eagle (1982), the goal of music therapy in school
settings is to increase the students' ability to attend school and benefit from that
experience. Music educators and music therapists can collaborate, with awareness of each

other's goals, for the best experience for all involved: the student with disabilities, the
music therapist, and the music educator (Lathom &Eagle,l9S2). Collaboration can
occur formally through IEP or other team meetings, through co-teaching or serving a
student with another professional, or informally, such as through email or impromptu

conversations (Adamek & Danow, 2005). The purpose of consultation with a music
therapist can be to facilitate inclusion. Since music educators usually have hundreds
students,

of

it can be difficult for the music educator to become involved in the special

education process of individual students. Thus, the music therapist who is involved in the

IEP and programming process for individual students can offer the music educator
suggestions for appropriate music prograrnming and modifications for these students

(Johnson, 1996).

Forming partnerships with a music therapist can make planning for inclusion in
music classes easier and more rewarding (Montgomery & Martinson, 2006). 'When a
music therapist is not on staff, a music educator can consult with a music therapist via
email, phone, or in person. The music therapist or other special education team member

þhysical therapist, occupational therapist, speech therapist, social worker, psychologist)
can offer input regarding learning characteristics of a specific disability, suggest ways

music educator can help the student reach their IEP goals in music class, delineate
measurements or evidence to show student progress, suggest adaptations for classroom

environment and music instruction, and additional resources that may be helpful in
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including students with disabilities appropriately in the music classroom (Montgomery

&

Martinson, 2006).
Inclusion also affects music performance groups, such as middle and high school
bands, orchestras, and choirs (Johnson, 1996). These groups are often geared toward a

performance outcome, and the music educator may not know how, or have the time or
resources, to accommodate a student with special needs. In this case, a music therapist

may be able to attend rehearsals with a student with special needs, work with the student

to make appropriate adaptations, and work with the music educator to make the
environment more inclusive. The music therapist can also be involved in helping the
music educator start non-traditional music groups, such as guitar classes, bell choirs, or

singing groups. The music therapist can assist the music educator in inclusive techniques,
methods, and identifring appropriate performance goals and objectives for these non-

traditional groups (Johnson, 1996).
Register (2002) surveyed music therapists who were members of the American

Music Therapy Association regarding their collaborating and consulting practices. Her
results showed 38% of respondents delivered music therapy services at a school or
educational

facilþ,

the largest percentage for this category. 620/o of respondents said they

consult with educators, also the largest percentage for this category. These numbers
suggest that working in a school or educational facility and collaborating with educators
happens frequently within the profession of music therapy. To turn the question to the

other group, educators, would offer some insight on how often educators get to
collaborate with a music therapist. This researcher was not able to find any studies that
asked educators how often they collaborate with music therapists. Although it is not
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within the scope of this study to survey all educators, it is certainly an opportunity to
survey music educators on this issue. The data received from music educators could be

informative to the field of both music therapy and music education, by providing
information about how often music therapists and music educators collaborate in music
education, how they collaborate, and what the results of the collaborations have been.

In addition to collaborating and consulting with

a music therapist

to aid in

inclusion practices, music educators would also benefit students by having a professional
knowledge of the field of music therapy in order to discuss it as a career option for their
students interested in a career in music (Peters, 2010).

A few studies have found that

teachers are the second largest influence, after parents, on a young person's caÍeer choice

(Dick & Rallis, 1991; Helwig,2008; Kniveton, 2004). Due to this, music educators
should be prepared to share accurate information regarding music careers, including
music therapy as a career option. After conducting her research, Peters (2010) suggested
the best way to educate the most music educators is via articles in periodicals that reach
most music teachers, followed by providing opportunities for music educators to get to

know or interact with music therapists to learn about their profession.
Summary
Over the past 30 years, descriptive studies have provided information regarding
general education and music teachers' attitudes, perceptions, preparation, and practices in
teaching students with disabilities in music classes. This body of information has shown
some changes over time in a positive direction, such as increased positive attitudes

of

music teachers, an increased number of teachers receiving at least some information via a
course at the undergraduate level, and an increased number of teachers receiving

2l
personnel support from other professionals (special education teachers, therapists,
paraprofessionals). However, the information also points out issues that are still lacking

in the music education of students with disabilities. Few teachers report having a contentspecific course or any field work in special education to prepare them to work with
students with disabilities, although this may be improving over time. Teachers in the

aforementioned literature report that in-service trainings and professional developments
have been rare and lacking in instructional diversrty and follow-up, however this area
also may be improving over time. Most teachers report a lack of time to prepare inclusive
lessons or access to materials to allow for optimum inclusion.

Music educators may benefit greatly by collaborating and consulting with music
therapists because the disciplines of music education and music therapy are similar. The
music therapist's expertise in music and disabilities can be especially helpful to the music
educator looking to provide an appropriate music education for students with disabilities.

Also,

a

knowledge of the profession of music therapy can help music educators discuss

music-related career options with students interested in a music-related career. For these
reasons, this study also examines music therapy.

This kind of study is warranted because no study was found that explored
kindergarten through twelfth grade (K-12) Michigan music teachers' attitudes toward

inclusion and the status of inclusion in music education classrooms in Michigan. The
study that was done with kindergarten through sixth grade (K-6) general music teachers
had low participation

(n:10) (Rosen-V/eatherford, 2010). Although past studies have

reported few or no access to a content-specific music and special education course, the
standards for Michigan music teacher preparation have changed recently to include

CIoursework and

fieldwork in the area of special educatio¡. A curcnt survey of music

cduoators in Michigar could reveal new info,rmationto add ts theresearch base and

ultimatoþ inform the üaining and praetices of music educators to ensure ohildren with
disabilitiesreceive a free and increasingly appropriate educatiCIn as aundatedby IDEA in
2004.
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CHAPTER

III

METHOD
Participants
The participants in this study were sampled from the memberships of professional

music educator associations in Michigan. The Michigan Chapter of the American String
Teachers Association (MASTA) had approximately 400 string teacher members total,

according to Diane Winder who was the MASTA president. She also stated "Note,
however, that we have as many or more members who are performers or sfudio teachers,
as opposed to school instructors.

'We

cannot sort for type of member (universþ, school,

studio)" (D. Winder, personal communication, February 19,2013).
According to Pam Huges with the Michigan School Vocal Music Association

(MSVMA),

she was able to

filter the survey invitation to go to the MSVMA teachers

based on whether they met this project's inclusion criteria. Hence, the survey invitation

was sent to 451MSVMA members who met the inclusion criteria (P. Hughes, personal

communication, April 3, 2014).
The suwey invitation was also sent to 35 people associated with the West

Michigan Orff Chapter (WMOC) (K. Licavoli, personal communication, April 26,2014).
Also, the 109 members comprising the Michigan chapter of the Gordon Institute for
Music Leaming (GIML) were invited to participate in the survey (R. Victor, personal
communication, February 21, 2014).
Thus, the total number invited to participate in this study was 995. Eighty six
people participated in the survey for a response rate of 8.64%o.
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The student researcher contacted administrators at the Michigan School Band and
Orchestra Association (MSBOA) and the Michigan Music Educators Association

(MMEA) in an attempt to solicit permission to recruit from their memberships and
include them in this study. The MSBOA and MMEA offered to let the researcher use
postal mailing addresses to contact their memberships, but did not allow access to

inviting participants via email. Due to the high cost in time and finances associated with
sending invitations through postal mail and the anticipation of a low participation rate (as
reported by Rosen-V/eatherford,20l0 which used postal mail for survey invitations)
through this method, the research decided not to pursue this route. Had the researcher
been able to contact members of these associations via email, it is possible that a more

complete picture of the status of inclusion inK-12 music education in Michigan could
have been obtained.

Inclusion criteria required that potential participants of this study must have a
valid Michigan teaching certificate, at least

I

academic year of teaching experience, and

currently be providing instruction in any of the grades (kindergarten tluough twelfth) in
band, orchestra, choir, and/or general music in a Michigan school.

The average participant rryas a female holding a master's degree teaching in a
suburban public school. The average (mean) participant completed their degree
had been teaching school music

for

in2002,

16 years, saw 294 students per week, and estimated

they had 13 students attending music class with an IEP. Demographic information
regarding participants can be found in Table

l.
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The study utilized the Rosen-V/eatherford study (2010) as a design and
procedural reference. Results from this study have been compared to the Rosen'Weatherford

study where applicable. Rosen-'Weatherford (2010) surveyed kindergarten

through sixth grade (K-6) elementary general music educators from the Michigan Music
Educators Association with a 27-question survey. The current study expanded the
participants of the Rosen-Weatherford study from K-6 elementary music educators to
kindergarten through twelfth grade (K-12) band, orchestral, choral, and general music
educators in the above associations.
Research Procedures

Email invitations were sent out to 995 prospective participants from MASTA,

MSVMA, WMOC, and the Michigan chapter or the GIML. Eighty six people
participated in the survey for a response rate of 8.64%. Participants followed a link to the
reseatcher's online survey through'Western Michigan University Secure SurveyrM. The
questionnaire was made available online and email invitations were sent out after all
required reviews and approvals were provided by the thesis committee and'Westem

Michigan University's Human Subjects Institutional Review Board (HSIRB). The survey
was open for four weeks from April 2-April30,2014. An initial email was distributed to

potential participants the day the suwey opened, April 2,2014, inviting music teachers to
participate. Follow-up reminder emails were distributed on April 17 and April}T to
remind prospective participants of their invitation to participate and the closing date.
Participants were provided an opportunity to be randomly selected to win one of 40 $10

gift cards. On May TI,2014 the researcher used the Amazon.com website to
Amazon.com gift cards via email to 40 randomly selected participants.

send 40 $10

JJ

Development and Orqanization of the Survey Instrument
Rosen-V/eatherford (2010) developed her survey with the input of her thesis
committee, the HSIRB committee of Western Michigan University, and 5 general music
teachers. The survey in the current study was adapted to function as aK-12 survey

of

teachers of general music, band, choir, and orchestra. Twenty-four survey questions were
added to Rosen-Weatherford's (20 1 0) survey instrument for a total of

5

I

survey

questions. The questions were added to more fully inquire into the topic and gather

information from band, choir, orchestra and general music teachers, as opposed to only
general music teachers, as was the sample in the Rosen-Weatherford study.
Some language changes were made to the survey, such as changing the word

"children" to "sfudents" and changing "general music" to "music" to better fit the current
study. Questions 6,7, I0, and I

I were added to ascertain

the teaching grade-level(s) and

content area(s) of the respondents. The language was updated on question 14. Question
16 was changed from asking whether respondents participated in'omeetings" to asking

whether they were "consulted to provide inpuf'regarding placement of students in their
music classes, in order to further distinguish it from the following question regarding
respondents' involvement in IEP meetings. The language of question l8 was further
defined in order to increase the respondents' likelihood of understanding the question.
Questions 27 and 28 were added in order to address the time, materials, and finances
music teachers perceive they have to provide an appropriate education for students with

disability, as these seemed to be important themes arising in the review of literature

(Egby,20ll).
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Questions 43-46 were added to inquire about whether a music educator has
collaborated or consulted with the music therapist, what the collaboration/consultation
was about, and whether and how

it was helpful in the classroom. Survey questions 47-49

were added to ask how much participants knew about music therapy as a profession and

how often they recommended or discussed it as a career option with their students. The
current study also drew from the Peters (2010) study by asking survey questions based on
the topics in that study, namely, music educators' knowledge regarding the field of music

therapy and how often and in what detail they discuss it as a career option with their
students.

After the researcher received approval from her thesis committee and the HSIRB
committee, the adapted survey was piloted with a few select subjects before its release.
The pilot subjects included one teacher representative from each domain: band, orchesh4

choir and general mrrsic. Modifications were made to the survey instrument based on

pilot subjects' feedback. Then survey invitations were sent out, along with follow up
reminders. The survey \ilas open for four weeks.
The survey topics were derived and organized according to the research questions
stated above. Section one identified demographic information of teachers, their schools
and classrooms, and the music teacher's involvement in the special education process.

Section two examined undergraduate training and experiences with students with special
needs. Section three and four identified inclusion practices, teachers' attitudes about
those inclusion practices, and purposes and outcomes for students with special needs

in

music class. If the participant did not have any students with special needs in their
classes, they were asked to

fill

out only the questions that pertain to their situation since
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such data could provide additional insight into relevant topics. Section five and six

focused on the professional development, collaboration and consultation, and resoutces

for teachers who have students with special needs in their classroom. Section seven
inquired about the participant's knowledge of and interaction with music therapy as an
aid to inclusion and career option for students.
Data Analysis

This study was not able to analyze all the data collected. There are a few reasons
for this. First, the skewed sample made some statistical analyses less meaningful. Second,
there was too much data collected to analyze within the scope of a master's-level thesis.
The issues were prioritized for analysis based on prior research.
Whether a participant took a special education class was examined because
teachers in the past have reported having insufficient or no training in teaching students

with special needs (Scruggs & Mastropieri,1996; Hammel, 2001; Stauble, 2009).
Continuing education was identified as a salient issue in previous studies with
varying results based on time and geographic location (Gfeller, Darrow, & Hedden, 1990;
Frisque, Niebur, & Humphrys,1994; Hahn, 2010; Rosen-Weatherford, 2010). Ongoing

training is necessary to develop basic tools and stay up-to-date on best-practices in
inclusive education; hence this study examined this issue.
Predominant teaching area was considered due to differences in opinions found
between grade levels and content areas in previous research. Stauble Q009) surveyed

high school general education teachers and found the higher the grade level, the more
negative the attitude about inclusion. By subject, math teachers had significantly lower
attitude scores than language arts and social studies teachers. Hawkins (1991) found

music education teachers reported a more favorable attitude toward inclusion as
compared with physical education teachers. The researcher was curious whether any

diflerences in attitude or perception would be found based on a teacher's content area

withinmusic.
The year in which a teacher obtained their most recent degree was examined
because some studies have reported teacher training for an inclusive environments has
been increasing (Hammel,200l, Egby,
teachers

20ll)

The researcher was curious whether

tained more recentþ would have more positive attitudes or perceptions due to

the possibility of receiving more training.
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CHAPTER IV
RESULTS
This survey collected much more data than was realistic to analyze for a master's
thesis-level project, hence only certain questions were selected for analysis.
Research Question

I

Is there a relationship between the demographic data of music teachers (teaching
experience, teacher training courses and/orfield experience, highest level of education,
date of music education degree completion, gender, and region) and their attitudes and
p er c eptions tow ar ds inclus i on?

The following comparisons were analyzed: Survey questions 4 (degree year), 10
(predominant teaching arca),19 (took a special education course as a student) , and25

(availability of continuing education through school district) were predictor variables,
and questions 39 (self-experience), 40 þerceived student experience), and
appropriateness of education provided) were outcome variables.
these results can be found in Table 2.

4l

(perceived

A summary containing

Table 2
Analyses of Effects on Teacher Attitudes & Perceptions

i

::
Took a course
:

special

¡n
i

Ratings of Self-Experience
(-5 through +5)

Yes: M =2.72 (SD = 1.96)

No: M = 2.93 (SD = 2.11)

No:M=3.37 (SD=1.7)

ip>.OS

of : Yes: M = 2.85 (SD = L.81)
continuing
I
r No: M = 2.83 (SD = 2.39)
,education ,t=-.05
r Availability

throughschool ip>.05

district

Student

Yes: M = 2.66 (SD : 2.06)

educationasa t=.575

istudent

Ratings of Perceived
Experience
(-5 through +s)

i Rat¡ngs of Perceived
Appropriateness of Education
(-5 through +5)

Yes:M=2.07(SD=2.31)
No: M =2.25 (SD = 2.6)

t = 1.578

t = .309

p>.05

p>.05

Yes:M=3.L7(SD=1.69)
No:M=3.13 (SD=1.95)

No: M

t = -.125

t = .566

p>.05

p>.05

=2.35

(SD = 2.45)

;

1.99)
M=3 (SD=2.3)

I General Music: M=2.7L (SD=
Choral Music:

'Band:

GeneralMusic: M=2.82

(SD=1.63)

: GeneralMusic: M=2.59 (SD=2.06)
Choral Music: M=3.35(SD=1.82) Choral Music: M=2.85(SD=7.6)

M=2.83(SD=1.94) Band:
M=3.L7(SD=2.14) Band:
M=3 (SD=2.45)
Predominant Orchestra: M=2.5 (SD=1.65) ,Orchestra: M=2.93(SD=1.86) Orchestra: M=2.21(SD=2.26)
TeachingArea ]Other:
M=2.67 (SD=2.31) Other:
M=3 (SD=2.65) Other:
M=3 (SD=2.65)
(SD=5.72)
f(l=2.84 (SD=2.09) :Total:
M=3,L5(SD=1.81)
Total:
M=2.7L
tTotal:
'F=.324

F=.L76
p>.05

DegreeYear ,r=-.O04

p>.05

F=.523
p>.05

,r=-.077
p>.05

:r=.O2
rp>.05
ip>.05
Note: Most participants reported a mean attitude score near +3, indicating generally positive attitudes and perceptions toward
inclusion. However, the standard deviations are rather large, indicating high variability.
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Ratings of Participant Self-Experience on \4/orking with Students with Disabilities
Reported here are the results of survey question 39: Overall, how would you rate

your experience as a teacher with students with special needs included in your classrooms
and/or ensembles?

A t-test was used to compare the differences in ratings of self-experience between
participants who had and had not taken a special education course as a university student.
On average, there was no difference in participants' self-experience as a teacher with
students with special needs based on whether they had taken a special education course as
a music education student

(M:

2.66, SE: .382) or had not taken a special education

course as a music education student

significant f(84)

:

.57 5,

(lul:2.93,,58

:

.280). This difference was not

p > .05.

A t-test was used to compare the differences in ratings of selÊexperience between
participants who had and those who did not have the option for continuing education
opportunities through their school district. On average, there was no difference in

participants' self-experience as a teacher with students with special needs based on
whether they had access to more professional continuing education
or had not had access to more professional continuing education

(M:2.85, SE: .267)

(M:2.83, SE: .377)

through their school district. This difference \ryas not significant (84)

A

:

-.05, p > .05.

Spearman two-tailed nonparametric correlation test was used to examine the

relationship between the year of degree completion and ratings of self-experience. There
was no relationship between the year participants completed their degree in music

education and their ratings of self-experience in teaching students with special needs, r"
-.004, p > .05.

:
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A one-way ANOVA was

used to compare the differences of ratings of selÊ

experience based on their predominant teaching area. Teaching areas include: general

music, choral music, band, orchestra and other. There was not a statistically significant
effect of teaching area on teachers' self-experience in teaching students with special
needs, F(4, 81)

:

.176, p > .05.

Røtings of Participants' Perceived Student Experience in Music Classes
Reported here are the results of survey question 40: Overall, how do you perceive
the experience of students with special needs who are included in your classrooms and/or
ensembles?

A t-test was used to compare the diflerences in ratings of perceived student
experience between participants who had and had not taken a special education cor¡rse as
a student. On average, there was no difference in participants' perceived student

experience based on whether they had taken a special education course as a music
education student (M-- 2.72,
music education student

(M:

SE: .364) or had not taken a special education course
3.37 , SE

:

as a

.225). This difference was not significant /(84)

:1.578, p> .05.
A t-test was used to compare the differences in ratings of perceived student
experience between participants who had and had not the option for continuing education
opportunities through their school district. On average, there was no difference in

participants' perceived student-with-special-needs experience based on whether they had
access to more professional continuing education

(M:

3.17, SE -- .249) or did not have

access to more professional continuing education

(M:

3.I3,

school district. This difference was not significant (84)

:

Sð:

.308) through their

-.125,p > .05.
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A

Spearman two-tailed nonparametric correlation was used to examine the

relationship between the year of degree completion and ratings of perceived student
experience. There was no relationship between the year participants completed their
degree in music education and their perceived student experience,

r,:

-.077, p > .05.

A one-way ANOVA was used to compare the differences of ratings of perceived
student experience based on their predominant teaching area (general music, choral

music, band, orchestra and other). There was not a statistically significant effect

of

teaching area on teachers' perceived student-with-special-needs experience, F(4, 8l)

:

.324,p >.05.
Ratings of Participants' Perceived Appropriateness of Music Education Provided to
Students wìth Dis abilities
Reported here are the results of suwey question

4l:

From your perception, how

appropriate is the education the students with special needs are receiving in your
classrooms and/or ensembles?

A t-test was used to compare the differences in ratings of perceived
appropriateness of education between participants who had and had not taken a special

education course as a student. On average, there was no difference in participants'
perceived appropriateness of education for students with special needs based on whether
they had taken a special education course as a music education student

(M:2.07, SE:

.430) or had not taken a special education course as a music education student

SE: .344). This difference was not significant t(84):

(M:2.25,

.309, p > .05.

A t-test was used to compare the difference in ratings of perceived
appropriateness of education between participants who had and had not any continuing
education opportunities through their school district. On average, there was no difference
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in participants' perceived appropriateness of education for students with special needs
based on whether they had access to more professional continuing education

(M:2.04,

SE: .377) or had not had access to more professional continuing education (M:2.35,
SE: .387) through their school district. This difference was not significant (84)

: .566, p

>.05.

A

Spearman two-tailed nonparametric correlation test was used to examine the

relationship between the year of degree completion and ratings of perceived
appropriateness of education. There was no relationship between the year participants

completed their degree in music education and participants' perceived appropriateness
education for students with special needs,

A one-way ANOVA was

rr:

of

.020, p > .05.

used to compare the differences between participants'

ratings of perceived appropriateness of education based on their predominant teaching
area (general m-usic, choral music, band, orchestra and other). There was not a

statistically significant effect of teaching area on participants' perceived appropriateness
of education for students with special needs, F(4, 81)

:

.523, p > .05.

Research Question 2

Does the number, ratio, and type of students with disabilities in music classrooms

differ depending on the grade level or content area þand, orchestra, choir, general
music)?

It became clear that the survey question(s) pertaining to this research question
were not structured in a way to elicit responses in a way that would allow analysis of this
research question. Question 14 should have asked "how many" of each student with each
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type of disability each participant had. As it was we only asked the types of disabilities.

This could have been compared between participants from each teaching area.
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Answers given under "Other, please specit/" were as follows:

lü$r FrcdÐminent tcachinE b;*r?

1*.

lltfhnt ir

I

6*n*ref a:rd Ëh*r*Ì

ä.

Stri**x

Music teachers may teach multþle grade levels (e.g. middle and high school)
and/or multiple subject areas (e.g. choir and general music). For this reason, we asked
participants to indicate all grade level(s) and content area(s) they teach. The results are
reported in Table 3.

.i

Table 3

**'::":':::n**::::"ol':::
General

Music

Choral

_*

Music

_

rnstrumental Music - Band

18.52

High School

6.78

9.76

*

r;sa¡um;;dlMiliö f orch¿sha

14.81

8.47

41.66

20.34

.I'4lF.rru'.':|,ìTffiffiMin,ÏrWìÏ,.*ryWffiffi&ffi'çi.i"5f'"rtlr"glffi"t."f{¡''içp.'''...,'..".'"'''''1':.'1'']'
Note: The total responses to this question are greater than the number ofparticipants because participants were asked to indicate the grade level(s) and content area(s)
for which they were responsible. Some participants indicated that they were responsible for more than one grade level and/or content area.
Note: The content area should be read row-wiso and grade-level should be read column-wise.
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Research Question 3

Does the degree to which music educators are involved in the design and
implementation of special education services differ depending on the grade level or
content area?
The researcher did not choose to analyze the data for this question. Data from
survey questions 10, 11, 16, and l7 would have been used to analyze this question.
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Research Question 4

In what setting is rnusìc education provided to students with disabilities at the
schools of respondents (inclusion, self-contained classroom, both, or none)?
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Research Question 5

Do music educators find students with special needs attend music classes with
assistive technologt?
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The Training of Music Educators for Inclusion Classrooms
Research Question 6
Were music educators required to take a special education course as
unde r gr a duat e tr aining?
See results under Research Question 7.
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¡1.

Flca*e provide ttre cour*e titles *f ?Þe eÞ*cial education co*rse{s) yû* took, Ifyou cannot
rernember the e¡act rorlrse title, briefly describe the rourçe.

î,
?.
¡"
4"
5.
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7,
8"
t,
10.

Intr*ducti*n tp

lf

3å.
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!.*,
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If participants took more than one special education course, they listed the second
course's title here:
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21.

Plea*c provide the course titles oftlr* sp*cial educatio* courre(*) yor¡ taok" If you cannot
remembe¡ the exacl cö$rse title, briefly describe the course.

1.
?"
3,
4.
5.
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Research Question 8

Did music educøtors take any content specifrc courses

as

part of their

under gr a du at e tr aining?
:7, Þid yo$r L¡n¡ver¡ib¡ r*quire you to l*h* any *rusìc'sperìf,ic *pecì*l rd$cåtiâ* co*rÈer {e.ç., music lor !h* speciàl þêrner, dlfi*renlì¡ted music
inalructio*, musi{ snd arrtrsm} in whi* rnrsic edre*ticn fstr !!:e spetlal leamer w*ç th* prÍrn¿¡y fux¡r?

oi;ïijl*

I xas equirtd tû tåkÈ rn€ic-

spetiåcspeciatedr¡calic:r
("o'r¡rËe6

(l

P*int*)

I

€leeiêd la lðke ræ¡!5ic$prsifiÊ spe{ia}

*duraìi¡*

töëf86s {l Pri'*$}
t t*s bõth {sq$iËad åñd
e¡€t€d $ rrsiFnFeciËc ep*rial
¡d¡¡catia¡ téarses {3 Fe¡ntÉ}
¡ rrðsn't råqu¡rÉd to låke
educçìion s*ursçs

{t

m"

*,*-)il

673tt66

TtiË

ç

7sl6

R€spendcnis

Arrê'õg€

Po¡nt¡lr€igåtedÅyérlge

8"
o
3'
nû.

Pleace providç tl¡* cc*m* titles cf *rurie-rpedflc sp*ci¡l education {o$rçer,
r*nrenrber the ûx&ct co*f,sÈ titte, briefly d*ctr*!,* tbe coçrreÞl*.¡sic

f*r the *pe*Í*l l*ar:n*r

ÞluE.ic

f*r the *$ee*al stçde*È

ãdueati.*x far:p**iaÈ

þl*t rçrË" jt
ÞlsEic

11

12

F*intp}
Po¡ût

1,
2"
3,
4"
5"
Ê,
j

Àvsl

ool&oo

Tnlal

23.

Poin*

¡*¡n*

66
6,21
û.2

If you c*ænot

***ds

x¡it* Sr, $nrith st \{rþ!$

S

?ê.s ô*û

f*r the s*eci*l l*¡rrer

Te*chìnç St*de*te *n thr Åutisàìc Spsçtrirß*
physicclfy h¿*dlcæÞÞed st*denls; how ta *dapt åreeså

therapy
$tr¡siç

Ëo

strinç instn:rne*fc f*r them, physie*rì {*cr*pati*n*l}

fcr the ep*cle} leern*r

!'l'lsic far the $pecial LåËË::*r {Èi*ied pr*vi*u*|y..,! c**'à remernber if it ¡çæ* r*çlir*d or if i clesÈed t* tnke.
of se*eral cir*ies)
Scsis f*r th* $p**ie! St¿:d*nt Llrrd*rgred

*

ar¡t

51

If participants took more than one music-specific

special education course, they listed the

second course's title here:
23.

Pleasç provide ths cas*s€ t¡tlç; $t nuoic*specific *pecial educ¡tion cûËrs€s, If ycu
remcmbar tlre sx¡€t coãrrð tihls, briefly desrrib* thq cc¡¡r¡e.

t

Þlusie

ra**ot

f*r the Sp*cial Str¡d*nt Çraduate

Research Question 9

Did music educators take part in ony pre-internship
individuals with disabilities

as

or

field experiences with

part of their undergraduøte training?
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What are the characteristics and availability of professional development

opportunities related to instructing students with disabilities and how often do music
educators take advantage of such naining?
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If participants answered'les" to survey question 25,the researcher's intention

was to

ask the follow-up question: Did you attend any of these professional development

opportunities? Unfonunately this follow-up question was accidently omitted from the

online survey.
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Music Teachers' Perceptions and Attitudes Toward Providine an Appropriate Music
Education for Students with Disabilities
Research Question

1l

What do music teachers perceive to be the advantages and disadvantages

of

inclusion in the music classroom?
Please see the answers to Research Questions 12,13

&,14.

Purpose and Outcomes of Inclusion
Research Question 12
What do music teachers perceive to be the primary purpose

for including

students

in the music classroom?
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Research Question 13

Do music teachers provide peer-to-peer supportfor students with special needs
who attend music classes?
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What do teachers perceive to be the expectations

þr

achievement and

performønce for students with special needs in the music curriculum?
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Balriers and Supports for Music Teachers in Providing an Appropriate Music Education

for Students with Disabilities
Research Question 15

Do music teachers perceive that they have adequate time, materials, andfinances
to

provide qn oppropriate music education to students with disabilities?
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Research Question 16

Do music teachers perceive that they have adequate access to collaboration and
consultation with and personnel support from other professionals (e.g. special education
teachers; speech, occupational, physical, or music therapists; paraprofessionals)?
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Collaboration and Consultation with Music Therapists and Knowledge of Music Therapy
as a Career Option

for Students

.

57

Research Question

l8

What percentage of porticipants have collaborated or consultedwith a music

therapist? If a participant has, what wøs the purpose of the collaboration/consultation?
W'as the

colloboration/consultation helpful, ond how? How helpful has

collaborating/consultingwith a music therapist been as compared to
collaborating/consulting with other special education professionals? If

a

participant has

not, what percentage ofparticipants think it would benefit themselves and students with

disabilities to hwe contact with a music therapist?
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In order to compare how helpful music therapy was compffed to other
professions, survey questions 30 and 31 should have been worded the same as SQ 31, i.e.
"'Who provides collaboration/consultation (omit "during music class")" and "Check
whose collaboration/consultation is helpful." As it was asked, a true comparison is not
possible to answer this question.
The researcher intended to ask the following question to the participants who
answered "no" to whether they had collaborated or consulted \Mith a music therapist: "Do

you think it would benefit yourself and students with disabilities to have contact with a
music therapist?" Unfortunately this was accidently omitted from the survey.
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Research Question 19

Is the location of the school a predictor for interaction between music therapists
and music educators?

Not enough participants reported having contact with a music therapist to warrant
analysis of this question.
Research Question 20

Have music educators heard of music therapy qs a career option? How fømiliar
are music educators with music therapy as a career option? Has the participant ever
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recommended or discussed music lherapy as a possible future career option with one or
more students? If so, to how many students have they recommended or discussed music
therapy as o career option?
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the participant answered "Yes" to survey quostion 49,the researcher forgot to ask the

follow-up question, "To how many students have they recommended or discussed music
therapy as a career option?"

6l

CHAPTER V
DISCUSSION
This study surveyed kindergarten through twelfth grade music teachers in Michigan
regarding their attitudes and perceptions toward teaching students with disabilities in

their school music classes. Participants took a survey based on the Rosen-'Weatherford
(2010) study. This procedure was employed due to Jellison and Taylor's (2007)
recommendation that the same survey be given in different places at different times to

identiff trends across time. The survey and sample were expanded from the RosenWeatherford (2010) study to include general music, band, choir, and orchestra teachers.
Some music therapy questions were also added since this master's thesis is for the

researcher's music therapy degree, and no studies were found that asked music educators

how often they collaborated with a music therapist.
The trends in previous attitude and perception research in both general education and

music education were previously identified in the literature review chapter. To
summarize existing research, most educators (general educators and music educators)
have a positive opinion regarding inclusion (Scruggs

& Mastropien,lgg6; Burgess,

2003; Jellison &Taylor,2007, Rosen-Weatherford, 2010 Egby,

20ll; Kim, 2011).

The

findings of the current study concur with the previous research, as the mean scores
regarding participants' self-experience, their perceived student experience, and their
perceived appropriateness of the education they provided to students were at or near +3 in
every category. This was on an 1l-point scale of -5 to +5. This means that, in general, the

participants in this study had apositive attitude and positive perceptions regarding their
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self-experience, their perceived student experience, and their perceived appropriateness
of the education provided to students. This mean is higher than found in the Hamblin
(2013) study where on 1-4 scale the mean was less than 3. However, the standard
deviations are rather large, indicating high variability. That is, although the mean in this
study was *3 on an 1l-point scale of -5 to *5, the experience among this sample varies

widely. Some participants rated their experience very high, others very low.

It is interesting to note that the aforementioned mean scores for attitude and
perception were not influenced by whether participants had or had not taken a course in
special education as a student, whether they had access to continuing education regarding

inclusion through their school district, or participants' predominant teaching area or
degree year.

Wilson and McCrary (1996) examined the effect of taking a course on teaching music
to special leamers on teachers' attitudes and perceptions regarding students with special
needs. They found that taking a course in special education generally did not increase the

comfort level or willingness to work with students with special needs. The current study's
findings are consistent with V/ilson and McCrary (1996). There was no difference in
participants' selÊexperience, perceived student experience, or perceived appropriateness
of the education provided to students based on whether they had or had not taken a course

in special education as a university student. However, there is evidence that having a
music-specific special education course that included field experience could positively
influence teacher perceptions (Smith & Wilson, 1999).
Access to continuing education for teachers is another issue in this field (Gfeller,

Darrow, & Hedden, 1990; Frisque, Niebur, & Humphrys,1994; Rosen-Weatherford,
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2010; Hahn, 2010). The current study analyzed whether training was available through a

participant's school disüict. Knowing training is available through one's school district
could have an effect on teachers' attitude toward teaching students with special needs.

It

is possible they may feel more supported in including students with special needs in their
class

if they know their district is providing extra training opportunities in this

area.

However, the data showed there was no difference in participants' self-experience,
perceived student experience, or perceived appropriateness ofthe education provided to
students based on whether their district did or did not offer continuing education on

teaching students with special needs.

Prior research has found that attitudes and perceptions regarding inclusion may vary
based on teaching area. Stauble (2009) found that math teachers had significantly lower

attitude scores toward inclusion as compared with language arts and social studies
teachers. Hawkins (1991) found that music educators had a somewhat more favorable

attitude toward mainstreaming compared to physical education teachers. The current
study examined whether attitudes and perceptions differed between teaching areas within
music, i.e. whether general music, choral music, band, or orchesÍa teachers had different
attitude and perception ratings. There was no significant effect of teaching aÍea on
teachers' self-experience, perceived student experience, or perceived appropriateness

of

the education provided to students. Although the means between each teaching area are

similar, it is interesting to note the large standard deviation for choir teachers on
perceived appropriateness of education (7.1), suggesting the widest variance in opinions
regarding whether choir teachers think the education they are providing is appropriate for
students

with special needs.
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In2004 The Standards for the Preparation of Teachers in Music Education (JQ)
changed to include more learning opportunities related to teaching special learners,

including coursework and field experiences. Hammel (2001) also found that training on
working with students with special needs was increasing over time. For these reasons, the
current study examined whether degree year had an effect on teachers' attitudes and
perceptions toward teaching students with special needs. There was no relationship
between the year participants completed their degree in music education and their ratings

of selÊexperience, perceived student experience, or perceived appropriateness of the
education provided to students.

It is difficult to ascertain the implications of the outcomes of the statistical analyses
discussed above. Generalizability of these findings is compromised due to the skewed
and kurtotic data,. However,

if

one were

to generalize

these findings, it would be to say

that music teachers' attitudes and perceptions are not influenced by whether participants
had or had not taken a course in special education as a student, whether they had access

to continuing education regarding inclusion through their school district, their degree year
or their predominant teaching area. Future research is needed on these and other factors
that may influence teacher attitudes and perceptions.

Although it is difficult to identifu any true trends in this line of research due to
limitations such as small sample sizes and limited geography of prior studies, some
comparisons between the current research and prior studies are made as follows:

In addition to training, resources have been shown to be influential on teachers'
attitudes and perceptions regarding teaching students with special needs. These resources
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include personnel support, consultation with other professionals involved in special
education, time, materials, and finances.
Personnel support and consultation with other professionals seems to be on the rise

for music teachers (Gfeller, Daffow, & Hedden, 1990; Scott, Jellison, Chapell,

&

Standridge,2007; Rosen-Weatherford, 2010). The current study continued that trend with
97% of participants reporting that support staff services (such as special educators,
speech therapists, occupational therapists, etc.) were available for consultation through

their school district.
Music teachers in the past have often reported they lack finances, materials, and
preparation time to plan for instruction in order to provide an appropriate education for
students with disabilities time (Scruggs

& Mastropieri,1996; Burgess, 2003; Frisque,

Niebnr, & Humphrys,1994; Hahn, 2010). The results of this study show

42o/o

of

participants feel they have enough time to plan and adapt classes/lessons as appropriate

for special learners.

56Yo

of pafücipants report having adequate materials to adapt

classes/lessons for special leamers.
Studies imply that the rate atwhich special learners are included in mainstream

education has been rising over the past 30 years (Gilbert & Asmus, 1981; Gfeller,

Datrow, & Hedden, 1990; Frisque, Niebur, & Humphrys,1994; Hahn, 2010). The most
recent study (Hahn, 2010) reported 93% of Pennsylvania K-12 music teachers surveyed
said they taught students with disabilities. In the current study, only one participant

reported not working with any students with disabilities, which implies that99o/o

of

participants worked with students with disabilities, thus continuing the trend of an
increasing number of music teachers working with students with disabilities.
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Prior research implied the percentage of music teachers who completed a course in
special education also seems to be on the rise. 25Yo

of participants reported completing

college course in 1990 (Gfeller, Darrow, & Hedden, 1990), and

59%o

a

in 2010 (Hahn,

2010). However, the current study found that only 36% of participants reported taking a
special education course.

Another area of interest in this line of research has been music curicular goals for
special learners. Previous studies have found that music teachers believe that students are

mainstreamed mostþ for social reasons or based on student interest, not musical ability

(Gfeller, Darrow, & Hedden, 1990; Frisque, Niebur, & Humphrys,1994; RosenWeatherford,2010). The findings of the current study are congruent with the previous
studies. Additionally,23Yo of participants selected "Other" and provided an alternate
reason for students who were included in their classrooms.

Regarding music therapy, only I4Yo of music educators have ever collaborated or
consulted with a music therapist. According to Register's Q002) survey of music
therapists, 38% of respondents said they delivered music therapy services at a school, and
620/o

saidthey consult with educators. Both of these percentages were the largest in their

category, implying that music therapists work in schools or consult with educators more
than working at other locations or consulting with other professions. However, with only
l4Yo

of mttsic educators reporting having ever collaborated or consulted with a music

therapist, it seems that music educators do not collaborate or consult with music
therapists as much as other professionals (e.g. special education teachers, school
psychologists).
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Limitations
There \ryere several limitations to this study.

A large limitation was there was too

much data collected in the survey to analyze within the scope of a master's thesis. Data
related to teacher training and attitude was chosen for analysis over other factors, such as

whether teachers of different teaching areas or grade levels were more involved in the
IEP process. Participants were not asked about their age.
The skewed sample also limited this study. Most participants were choir teachers with
a master's degree.

This limited generalizability of outcomes.

The researcher made some mistakes in the construction of the survey instrument. The
researcher did not always ask the survey question in a way that collected datathat could
be used to answer the research question.

In addition, some survey questions (typically

follow-up questions) were accidentþ omiued from online survey.
As is the nature of survey research, data gleaned is a biased sample-participants
cared enough about this topic to respond. Further, the robust response noted especially

in

open-ended questions on the survey may indicate selection bias.

Recommendations for Future Research

It is recommended that future studies examine portions of this research, such as
focusing only on one of the following: teacher training, continuing education, differences
between subject areas within music education and grade levels (including examining
whether there are differences between these groups and their involvement in the IEP
process), resources, or music therapy. Breaking this line of research into more focused
sections would allow outcomes to be analyzed and studied more in-depth.

It could also
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decrease the length of the survey, allowing less of a time commitment from participants

possibly resulting in more responses.

Age of the participants should be asked. Younger people have most likely grown
up attending school in increasingly inclusive settings, suggesting they may have more

positive attitudes and perceptions toward inclusion due to intergroup contact (Pettigrew

& Tropp, 2006).
Securing a sample consisting of an equal number of general music teachers, choir
teachers, band teachers and orchestra teachers is also recommended. In this research
study responses were primarily from choral music teachers. Band, orchestra, and general

music teacher participants \üere lacking. Had the researcher been able to invite via email
the members of the Michigan Music Education Association and Michigan School Band
and Orchestra Association, the sample may have been more balanced. This line
research may be

of

difficult to continue in Michigan because communication between music

education associations may be somewhat lacking and some associations do not of[er the
option to survey their associations through email.
The biggest data analysis sacrifice made in this study was omitting the analysis

of

field experience on attitudes and perceptions. Literature in this area points to the field
experience being even more influential on attitudes and perceptions than taking a special

education course with no field experience. There is evidence that having a music-specific
special education course that included field experience could positively influence teacher
perceptions (Smith &'Wilson, 1999). Pettigrew and Tropp (2006) found intergroup
contact is the most influential on attitudes toward people who are different than
ourselves. Jellison and Taylor Q007) found this to be consistent with findings from
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research in music education. Hourigan (2009) found attitudes increased positively when
undergraduate music students took part in a field experience with secondary students

with

disabilities. The literature indicates further pursuit of this topic.
Although prior research suggests attitudes and perceptions differed based on grade
level and content area (Hawkins, 1991; Stauble, 2009), this was not found to be the case
across K-12 general, choral, band and orchestra music educators in this study. Further

research is recommended to look more deeply into this issue. Perhaps music can be more

accommodating for people with disabilities than other subjects, such as math. Or, since
most of the respondents were choir teachers, perhaps this suggests that it is easier to be

inclusive in a choral situation.
Another topic warranting attention is how successful students with disabilities are in
different musical classes/environments, i.e., looking at the musical activities performed
and which special learners can be included successfrrlly. For example, students

with

certain levels of autism may be successful in orchestra due to the highly structured,
patterned musical environment. Students with behavior or attention issues may be
successful in a general music setting due to the variation in activities, including singing,

moving and playing instruments. These topics were not examined deeply in this study,
however, may be worth further pursuit.
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General Recruitment Script

Greetings!

My name is Ann E. Armbruster, and I am a graduate student in music therapy at'Westem
Michigan University. I would like to invite you to participate in my research study "The
Status Of, Teacher Attitudes Toward, and the Effect of Music Therapy on Inclusive
Music Education in Michigan"
You may participate if you have a valid Michigan teaching certificate, at least I academic
year of teaching experience, and if you are cunently providing instruction in any of the
grades kindergarten through twelfth grade in band, orchestra, choir, and/or general music
in a Michigan school, and are between the ages of 18-99 years.
Please follow this link to participate in the survey:
https ://surve)¡. wmich. edur/Take Sun ey. aspx? S urveylD=? 60M9pi

This study seeks to investigate the status of, teacher attitudes toward, and the impact
music therapy on inclusive music education in Michigan.

of

Your participation will contribute to knowledge concerning inclusive music education in
Michigan, and its potential contribution to subsequent descriptive and clinical research.
Participation in this study will require a twenty-minute commitment, one time only.
To participate in the study, please follow the link included in this email and take the
survey.
40 $10 gift cards to Amazon.com will be given away to randomly selected participants at
the closing of this study. If you wish to be entered in the drawing, please provide your
contact information by completing the form at the end of the study. Your personal
information completed in this form will never be associated \Ã/ith your survey responses.
Your survey responses will be anonymous.

If you

have any questions or concems, please feel free to contact me by email
(anniearmbruster@gmail.com) or by phone (7 3 4-645 -397 4).

follow this link to participate in the survey:
https:/lsurvey.wrnich. edu/TakeSurvey.aspx?Sun eylD:76ûM9p1
Please

Thank you in advance for your consideration,

Ann E. Armbruster
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Michigan School Vocal Music Association Recruitment Script

füeetings!

My name is Ann E. Armbruster, and I ama graduate student in music therapy at'Westem
Michigan University and an MSVMA Student Member. I would like to invite youto
participate in my research study "The Status Of, Teacher Attitudes Toward, and the
Effect of Music Therapy on Inclusive Music Education in Michigan"
You may participate if you have a valid Michigan teaching certificate, at least I academic
year of teaching experience, and if you are currentþ providing instruction in any of the
grades kindergarten through twelfth grade in band, orchestra, choir, and/or general music
in a Michigan school, and are between the ages of 18-99 years.
Please follow this link to participate in the survey:
https :/lsurveJ.wmich. edu/Take Survey.aspx?SurveylD:760M9pi

This study seeks to investigate the status of teacher attitudes toward, and the impact
music therapy on inclusive music education in Michigan.

of

Your participation will contribute to knowledge concerning inclusive music education in
Michigan, and its potential contribution to subsequent descriptive and clinical research.
Participation in this study will require atwenty-minute commitment, one time only.
To participate in the study, please follow the link included in this email and take the
survey.
40 $10 gift cards to Amazon.com will be given away to randomly selected participants at
the closing of this study. If you wish to be entered in the drawing, please provide your
contact information by completing the form at the end of the study. Your personal
information completed in this form will never be associated with your survey responses.
Your survey responses will be anonymous.

If you have any questions or concerns,

please feel free to contact me by email
(anniearmbruster@gmail.com) or by phone (7 3 4-645 -397 4).

Please follow this link to participate in the survey:
https l/survey. wmich. edu/Take Survey. aspx? Sun'eyID: 760M9p1
:

Thank you in advance for your consideration,

Ann E. Armbruster
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Gordon Institute of Music Learning Recruitment Script

Greetings!

My name is Ann E. Armbruster, and I am a graduate student in music therapy at Western
Michigan University and a GIML Student Member. I would like to invite you to
participate in my research study "The Status Of, Teacher Attitudes Toward, and the
Effect of Music Therapy on Inclusive Music Education in Michigan"
You may participate if you have a valid Michigan teaching certificate, at least I academic
year of teaching experience, and if you are currently providing instruction in any of the
grades kindergarten through twelfth grade in band, orchestra, choir, and/or general music
in a Michigan school, and are between the ages of l8-99 years.
Please follow this link to participate in the survey:
https ://survev.wmich. edr/Take S urveJ". aspx? S urveylD:760M9p1

This study seeks to investigate the status of, teacher attitudes toward, and the impact
music therapy on inclusive music education in Michigan.

of

Your participation will contribute to knowledge concerning inclusive music education in
Michigan, and its potential contribution to subsequent descriptive and clinical research.
Participation in this study will require a twenty-minute commitment, one time only.
To participate in the study, please follow the link included in this email and take the
survey.
40 $10 gift cards to Amazon.com will be given away to randomly selected participants at
the closing of this study. If you wish to be entered in the drawing, please provide your
contact information by completing the form at the end of the study. Your personal
information completed in this form will never be associated with your survey responses.
Your survey responses will be anonymous.

If you

have any questions or concerns, please feel free to contact me by email
(anniearmbruster@gmail.com) or by phon e (7 3 4-645 -397 4).

Please follow this link to participate in the survey:
https :/i survey. wmich. edu/Tâks Survey. aspx?Sufl'eylD:760M9p1

Thank you in advance for your consideration,

Ann E. Armbruster
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\ilestern Michigan University
School of Music
Principal
Student
Title of

Investigator:

Investigator:

Study:

Edward A. Roth, MT-BC
Ann E. Armbruster, music educator, MT-BC
The Status Of, Teacher Attitudes Toward, and the Effect of
Music Therapy on Inclusive Music Education in Michigan

You have been invited to participate in a research project titled "The Status Of, Teacher
Attitudes Toward, and the Effect of Music Therapy on Inclusive Music Education in
Michigan." This project will serve as Ann E. Armbruster's thesis for the requirements of
the Master of Music. This consent document will explain the purpose of this research
project and will go over all of the time commitments, the procedures used in the study,
and the risks and benefits of participating in this research project. Please read this
consent form carefully and completely and please ask any questions if you need more
clarification.

What are we trying to find out in this study?

of teacher attitudes toward, and the
effect of music therapy on inclusive music education in Michigan. Due to legislation such
as Public Law 94-142, Education for All Handicapped Children Act (EHA), of 1975 and
the Individuals with Disabilities Act of 2004, an increasing number of students with
disabilities have been mainsteamed or included in both general education classes and
music education classes. Successful implementation of this legislation depends heavily
on teachers' attitudes, perceptions, and training to provide an appropriate education for
students with disabilities. Research in to music teachers' attitudes, perceptions, and
training relating to inclusive education has been limited by geography, time, and sample
sizes. This study seeks to update the research on the status of inclusive music education.
It also proposes to gather information on how collaboration between music educators and
music therapists can be helpful in successfully integrating students with disabilities into
music education classrooms due to the music therapist's understanding of music and
disabilities. This study proposes to survey kindergarten through twelfth grade Michigan
music educators regarding the status of, their attitude toward, and their interaction with
music therapists in their schools regarding the inclusion of students with special needs in
music classrooms.
The purpose of this study is to examine the status

'Who can participate in this
study?
Inclusionary criteria requires that you must have a valid Michigan teaching certificate, at
least I academic year of teaching experience, and currently be providing instruction in
any of the grades kindergarten through twelfth grade in band, orchestra, choir, and/or
general music in a Michigan school.
'Where

will this study take place?
This study will be conducted via an online survey. You only

Internet connection and browser to complete this study.

need a computer with an
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What is the time commitment for participating in this study?
It is estimated that the informed consent process and the time to complete the online
survey will be approximately 20 minutes.
What will you be asked to do if you choose to participate in this study?
If you choose to participate in this study, you will be asked to:
1) Follow the link in the invitation email to the online survey
2) Complete the informed consent process

3)

Answer the survey questions

\ilhat information is being measured during the study?
This section will describe the measurements that we are going to take during your
participation in the study.
This study will obtain information about the demographics about you and your teaching
situation and whether you received education or field experiences in the area of special
education in your undergraduate training.
This study will also obtain information about what you perceive as advantages and
disadvantages of an inclusive music classroom, curricular expectations for students with
disabilities, and professional development, resources, and personnel available to you to
aid you in working with students with disabilities.
You will also be asked to provide information regarding whether you have ever worked
with a music therapist to assist in inclusion in your classroom and how much you know
about the field of music therapy in order to discuss it as an option for your students
interested in a career in music.

What are the risks of participating in this study and how will these risks be
minimized?
Time is a risk in completing this study. This study is estimated to take 20 minutes,
including the informed consent and the survey process. This survey is based on a
synthesis of prior research and efforts have been made to provide meaningful, useful, and
relevant outcomes to this research.

What are the benefits of participating in this study?
There are no known benefits to you for participating in this study. The results of this
study will contribute to the knowledge base concerning music education, music therapy,
and inclusion. Results could inform future research in this field.

Are there any costs associated with participating in this study?
The only cost associated with participating in this study is approximately 20 minutes of
your time.

Is there any compensation for participating in this study?
$10 gift cards to Amazon.com will be given to 40 randomly selected participants upon
closing the survey.
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Who will have access to the information collected during this study?
Only the primary investigator and the student investigator will have access to the
information collected during this study. Your survey responses will never be associated
with your n¿rme, providing anonymity of your responses.

What if you want to stop participating in this study?
You can choose to stop participating in the study at anytime for any reason. You will not
suffer any prejudice or penaþ by your decision to stop your participation. You will
experience NO consequences either academically or personally if you choose to
withdraw from this study.
The investigator can also decide to stop your participation in the study without your
consent.
Should you have any questions prior to or during the study, you can contact the primary
investigator, Edward A. Roth at269-387-5415 or edward.roth@wmich.edu, or the
student investigator, Ann E. Armbruster at 734-645-3974 or
anniearmbruster@gmail.com. You may also contactthe Chair, Human Subjects
Institutional Review Board at269-387-8293 or the Vice President for Research at269387-8298 if questions arise during the course of the study.

This study was approved by the Westem Michigan University Human Subjects
Institutional Review Board (HSIRB) on (date). Please do not participate in this study
after (one year after approval).

I have read this informed consent document. The risks and benefits have been explained
to me. I agree to take part in this study.
Participating in this survey online indicates your consent for use of the answers you
supply.
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Survey Questionnaire

SURVEY: Please circle the answer that best applies to you

l. I have read this informed consent

document. The risks and benefits have been
explained to me. I agree to take part in this study. Participating in this survey online
indicates your consent for use of the answers you supply.
a) Yes
b) No

Part 1: Background Inþrmation

2.'Nhat is your gender?
a) Male

b) Female
3. What is the highest level of education you have completed?
a) Bachelors

b) Bachelors +15?
c) Masters

d) Specialist
e) Other þlease specifu)

4. In what year did you complete your most recent degree in music education? (fill in the

blank)
5. How many years have you taught school music?

(fill in the blank)

6. In what kind of school have you predominantþ taught music?
a) Public school

b) Private school
c) Charter school
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d) Intermediate School District
e) Home school

f) Other (please speci$)?
7. Which of the following best describes the location of your current school district?
a) Suburban

b) Urban
c) Rural
d) Other þlease specify)
8. Please enter the zip code in which your school is located:

9. On average how many students do you teach per week?

(fill in the blank)

(fill in the blank)

10. What is your predominant teaching area?
a) General music

b) Choral music
c) Instrumental music (band)
d) Instrumental music (orchestra)
e) Other (please specifu)?
11. Please indicate the grade level(s) and content area(s) for which you are responsible

(check all that apply):
General Music

Choral Music

Instrumental
Music (Band)

Instrumental

Music
lOrchestra)

Elementary
School

Middle
School/Junior
Hieh School
High School

85

12. Are you responsible for teaching age groups (such as preschool music, music classes

for students with disabilities between ages 18-26) or content areas (such as guitar, music
technology, music theory, music history) outside of those listed in question 8?

_ Yes
_No
12a.

If you answered'?es" to question

content area:

10, please indicate

yow additional age group or

(fill in the blank)

13. In your estimation, what percentage

of students attending your music classes

possess an Individual Education Program (IEP)?

(fill in the blank) Option: Do not know.

14. Think of the students that you have in your classroom this year. What types

of

disabilities do you encounter while providing music education at your school? (MARSE,
2012)
Please check all the boxes that apply:

Types of Disabilities

Disabilities Defined

Please place

anX inthe
box if you
teach a
student

with
this disabilitv
Cognitive Impairement
Emotional Impairment
Hearins Imoairment
Visual Impairment
Phvsical Imoairment
Other Health
Impairment
Speech and Lanusase

Cognitive development
significantlv below averase
Behavior problems due to
emotional reasons
Deaf or hard of hearins
Blindness or partial loss of
sieht
Orthopedic imoairment
Limited strength, vitality,
alertness due to a chronic or
acute health oroblem
Communication disorder such
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Impairment

as a language, articulation,

Early Childhood
Developmental Delay

A child through 7 years of age

fluencv" or voice imoairment

Specific Learning

Disability
Severe

Multþle

Impairment
Autism Spectrum
Disorder

Traumatic Brain Injury

Other (olease soecifu)?
None

Don't Know

whose primary delay cannot be

differentiated through existing
criteria
Difficulty in understanding or
using spoken or written
laneuase
More than one severe
imoairment
Impairments in social
interaction, communication,
and a restricted range of
interests/repetitive behavior
An acquired brain injury
caused by an external force,
resulting in functional
disability and/ or psychosocial
imoairment.

I do not have any students with
disabilities in mv classroom.
I do not know whether I have
any students with disabilities
in mv classroom.

15. How is music education provided to students with disabilities at your school?
a) Alongside same aged non-disabled peers in music class

b) SelÊcontained music classroom
c) In both music class and in a selÊcontained classroom

d) Students with disabilities do not participate in music education
16. Are you consulted to provide input regarding the placement of students

disabilities in your music classroom?
a) Always

b) Frequentþ

with

c) Seldom
d) Never

17.Do you participate in individualized education progrrìm (IEP) meetings for students in
your music classroom?
a) Always

b) Frequentþ

c) Seldom
d) Never

18. Do students with special needs attend your class with any assistive technology?

Assistive technology is any item, piece of equipment, or product system, whether
acquired commercially, modified, or customized,thatis used to increase, maintair¡ or

improve the functional capabilities of individuals with disabilities (MARSE,2012).

a) Always

b) Frequentþ

c) Seldom
d) Never

Part 2: (.Indergraduate Training
19. As a music education student did you take any special education courses (e.g.,

Introduction to Special Educatior¡ Education of Exceptional Persons, etc)?
a) Yes

b) No
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20. Were you required to take the special education course(s), or did you elect to take
them?
a)

I was required to take a special education course(s)

b) I elected to take a special education course(s)
c) I took both required and elected special education courses
21. Please provide the course titles of the special education course(s) you took. If you
cannot remember the exact course title, briefly describe the course.

22.Didyour University require you to take any music-specific special education courses
(e.g., music for the special leamer, differentiated music instruction, music and autism) in

which
music education for the special leamer was the primary focus?
a)

I was required by my University program to take music-specific special

education courses

b) I elected to take music-specific special education courses
c) I took both required and elected music-specific special education courses.
23. Please provide the course titles of music-specific special education courses. If you
cannot remember the exact course title, briefly describe the course:

24.Were any pre-internship or field experiences with individuals with disabilities
of your undergraduate training?

as part

a) Yes
b) No

Part 3: Professional Development and Resources
25. Were any workshops, conference sessions, or other professional development
opportunities focused on special learners available to you through your school

distict

during the past 5 years?
a) Yes

b) No
25b. Did you attend any of these professional development opportunities?
a) yes

b) no
26.Have you ever attended additional fainings outside your worþlace that specifically
addressed the diverse needs of students

with disabilities?

a) Yes

b) No

Part 4: Resources & Collaboration/Consultant Services

27.Do you feel you have enough time to plan and

adapt classes/lessons as appropriate

the special learners in your music classroom?
a) Yes

b) No
28. Do you have adequate materials (such as instruments) to adapt classes/lessons as
appropriate for the special leamers in your music classroom?
a) Yes

for
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b) No

28b. Do you have the finances to acquire the materials necessary to provide an
appropriate music education for special learners?
a) Yes
b) No

29. Are support stafÏservices (such as special educators, speech therapists, occupational
therapists, etc.) available to you for consultation through your school

disfrict?
a) Yes
b) No

30. Please circle ALL professionals who provide support for the special learner during
music class.
Special

Educators

Speech

Therapists

Occupational Therapists

PhysicalTherapists AutismSpecialists SchoolPsychologists
Behavior Specialists
Music

Therapist

Paraprofessional Assistive Technology
Other

31. Please check all professionals whose collaboration/consultation was helpful and
useful for the purpose of inclusion in your music classroom. Check all that apply.

Music Therapist
Occupational Therapist
Speech Therapist

Physical Therapist
Special Educator

Autism Specialist

School Psychologist

Behavior Specialist
Paraprofessional
Other (please specify?)
32. How often during the school year do you consult with other professionals involved

in

special education (e.g. special education teacher, speech, occupational, or physical
therapist) regarding stategies for including special need students in ttre music classroom?
a) Often

b) Frequently
c) Seldom
d) Never

33. During the school day, does your school district provide opportunities for you to
consult with other professionals involved in the education of special learners (e.g. special
education teacher, speech, occupational, or physical therapisQ?
a) Always

b) Frequentþ
c) Seldom
d) Never

34. Do you have contact (via phone, email, meetings, notes home, imprompfu
conversations, etc.) with the parents of students with disabilities who are in the music
classroom?
a)

All

b) Most
c) Many

d) Few
e) None

Part 5: Cunicular Expectations
35. Overall, do you believe that students with disabilities are successful in achieving the

music education curricular goals at their grade level?
a)

Always

b) Frequentþ

c) Seldom
d) Never

36. In general, do you believe the quality of music performance matters in persons with a

disability?
a) Always

b) Frequentþ

c) Seldom
d) Never

Part 6: Attitudes, perceptions, and specifics regarding special learners in the music
classroom
37. Whatdo you believe is the primary reason for special learners to be included in your
music classes?
a) Music

abilþ

b) Interest in music

c) Socialization
d) Other (please speciff)
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38. Do you provide peer to peer support (typical peers that

will provide

assistance to

special learners) for special need students who attend music classes?
a) Always

b) Frequentþ

c) Seldom
d) Never

39. Overall, how would you rate your experience as a teacher with students with special
needs included in your classrooms and/or ensembles?

-5

+5
Very positive

0

Very negative

Neutral

40. Overall, how do you perceive the experience of students with special needs who are

included in your classrooms and/or ensembles?

-5

+5
Very positive

0

Very negative

Neutral

41. From your perception, how appropriate is the education the students with special
needs are receiving in your classrooms and/or ensembles?

-50+5
Not at all

appropriate

Neutral

Very

appropriate

42.If youhave additional comments regarding your

experience teaching students

with

special needs, the experience of students with special needs in your classroom andlor
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ensemble, andlor how appropriate the education is that the students receive in your
classroom, please share them here: (text box for answers)

Part 7: Collaboration and Consultationwith Music Therapists and Discussing Music
Therapy as a Career Optionfor Students
43. Have you ever collaborated or consulted with a music therapist?

a)

Yes

b) No
44.What was the purpose of the collaboratior/consultation?

a) To improve music education for students with disabilities in the music classroom

b) Other þlease specifu)
45. Please describe how your experience collaborating or consulting with the music
therapist was or was not helpful. (Text box for comments)

46. Was your experience working with a music therapist in your current school district?
a) Yes

b) No

47.Have you heard of music therapy as a career option?

a)

Yes

b)

No

c)

Unsure

48. How familiar are you with music therapy as a career option?
a) Not at all familiar

b) I know some information
c) Very familiar

49.Have you ever recommended or discussed music therapy as a possible future career

9s

option with one or more of your music students?

a)

Yes

b) No
49b. To how many of your music students have you recommended or discussed music
therapy as a possible future career option? (Enter number here)

50. Additional Comments (Please indicate any other information that you believe would
be helpful to the researcher):

51. Thank you for participating in this survey. When the survey closes, 40 people will be
selected randomly to receive a $10 Amazon.com

gift card. If you wish to enter this

drawing, please enter your email address below. If you are randomly selected to receive
the Amazon.com gift card, you will receive it via email. The email address you provide

will never be shared and will

be completely disconnected from your survey responses,

providing total anonymity of your survey responses.
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Human Subjects lnstitutional Review Board

Date: November 26,2013
To:

Edward Roth, Principal Investigator
Ann Armbruster, StudeS

From: Amy Naugle, Ph.D.,

251 W Walwood Hall, Kalamazoo, Ml 49008-5456

PHoNË (269) 387-8293 FAX: (269) 387-8276
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The Status Of, Teacher Attitudes Toward, and the Effect of Music Therapy on lnclusive Music Ëducation in Michigan
Respondents:

156 displayed, 156 total

Status:

tlosed

Launched Date:

auozt2t14

Closed Date:

06t02t2414

1. I have read this informed consent document. The risks a*d benefits have been explained to me. I agree
study. Participaling in this survey online indicates your consent for use of the answers you supply.

tr take part

in this

Response Response Points Avg

lotal

Peicent

93

100%

n/a

n{a

Os/o

nla

nla

Yes
No

Total Respondents

93

(skipped this ouestion)

63

2. \¡Vhat is your gender?

Response Response

Total

Male (0 Poinls)
Female (1 Points)

Percenl

25
64

724/o

Iotal Respondents 89

1000/o

Avg

64

64

28õ10

Tolal Responses

89

TotalPoints Earned

64

Point

Points

Average

Q.72

Point Weighted Average

0.7

lskipped this auestion)

67

3. What is the highest level of education you have completed?
Response Response

{1
Pointq)+15 (2
Sachelors
Points)
,.

iotat peicent Points

Bachelors Degree

Masters Degree (3

_

*

Points)

{
10

ftyo
r%

62

7Aû/o 186

Specialist (4 Points)
Other, please specify

11
zo

Avg

i1
zo
186

| -/a

$a/a

ïotal Respondents 89
Total

100%

Responses

Êarned

221

Average

2.48

Total Points
Poìnt

Average
question)
{skipped this

Point Weighted

4.

Bg

2.4

67

ln what year did ycu complete yûur mûst recent degree in music education? (fill in the blank)

Response

Averaûe
2001.62

_

TctalRespondonb
{rkioned this ouêsliÕn)

5. Haw many years have yoü taught school mucie? (fill

in the blank)

Sg
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Response
Averaqe

lo. lt'

Total Respondents

90

{skipped this question)

Aâ

6. ln what kind of school have you predominantly taught music?
Response Response Points Avg

Total

Public School

(1

Percent

Points)
school (2 ''
ltil1tÎ
'""'
Points)
school ,.
9^h3tt:i
''
{3 Points)

82
4
2

lntermediate
School District {4

00%00

,

93% 82 82
5ç/o I I
zara 6 6

Other, please
specifo

Ao/o

Total

Respondents

88

10û%

Total Responses

88

Total Points Ëarned

96

Point

Average

1.09

Point Weighted

Average

1.04

{skipped this question}

68

7. Which of the following best descr¡bes the location of your current school dislrict?

Response Response

Total Percent Points Avg

Suburban {1 Points)
Urban (2 Points)
Rural{3 Points)
Other, please specífy

51

57tk

51

51

14

164/s

28

28

23

26%

69

69

1tÄ

Total

Respondents

89

100%

Total Responses
Total Points Ëarned

Poirt
Point Weighted

Average
Average

{skipped this questio*)

Êo

148
1.66
1.61

ôt

8. Please enter the zip code in which your schocl is localed: (fll in the blank)
Response
Averaqe
49259.99

Total Respondents

s0

rc2
{skinped this

suestion)

66

9. On average how many sludents do you teach per week? (fill in the blank)
Respon
se
Averag
e
294.1
1

Total Respondents

103

89
(skipped this cuestion)

67

1t. What is your predominant teaching area?
Response Response

Total

General music {1 Points)
Choral music (2 Points)
lnslrumental music band (3 Points)
lnstrumental music orchestra (4 Points)
Other, please speciff

i rËïr

Percent

18

20o/o

14

1â%

89

100%

Avg

't8

.to

18

tÕ

I

Total

Respondents

Total Responses

ao

TotalPoints Ëarned

190

Point
Point Weighted

Average
Average

233
2.A7

lskipned this ouestion)
1

Points

67

1. Please indicate the grade level(s) and conte nt area{s) for which you are responsible (check åll that apply}:

Elementary

school

S"nool
High

School

Instrumental lnstrumental
band music - orchestra Response Points
(l po¡nts) (l po¡nts) Total

music
Points) {1 Points}
61'11% {33) 1B's2% r10)

General
(1

6.9%
6.78%

music

music -

Choral

(aXapts) *ro'rr,

(4X4pts) ""or1l"åiíu)
. . ,.-.

......--....-

6.9%
u

(aXapts) ,rUO,.,

o'* rurruoor

--...

-

-*

58

un un

'0,11TîJi')

totu'

**roono*ntr

un

Responses

0

Total

ïotal Points
Point
Point Weighted

Farned

Average
Average

58

Avg

1

,

171

1.92

0.98
bit¡ties

between ages 18- 26) or music content areas {such as guitar, music technology, music theory, music history) outside of
those listed in question above?

Response Response

Tbtal

Yes (1 Points)
No {0 Points)

17%

Iotal Respondents
Total

Bg

1$?oio

Responses

8S

Ëarned

15

Total Points
Point

Points

Avg

Pe'rcent

Average t.17

15

i5

pêjntw_eightêd,Avô-rêgê 0.16
lskineêd 1{ri3 suestbn}
13, ln yaur eËtimatia¡, whûtpêtcêntsge oi gtud.e*tg atrbnding your muaiç,elagses Boss€s$ an lndlvjdual Sducatio¡ Program flEF)?
Res-pon

3ô

Avetag
e
12,.87

105

Total Respondents
(skipped this cuestion)
14. Think of the students that you have in your classroom this year. Whât iypes of disabilities do you encountêr while
providing music education at your school? {MARSÊ, 2012) Please check alì the boxe$ that apply.
Yes I have a student with this disability
(1 Points)

Response

100% {71)(71pls}

71

7a

100% (79)(79pts)

7E

7S

Cognitive
lmpairement .Cognitive
development
signifìcantly below
lmpairment ..
Eehavior
problems due lo
emotional reasons
Hearing
lmpairment
Deaf or hard of

-

hearing

Totâl

Points

100% (43)(43pts)

.-"-,

,,

Visual lmpairment

,,, ,,,,,,-,,,,,,.,,.,

-.

*

Blindness or
partial loss of
síght
Physical
lmpairment Orthopedic
ímpairment
Other Health
lmpairment Limited strength,
vitality, alertness
due 1o a chronic
or acute health

qgb¡eq"l

Speech and
Lånugage
lmpairment
Communication
disorder such as
a language,
articulation,
fluency, or voice
impairment
[arly Childhood
Developmental
Delay * A child
through 7 years of
age whose
primary delay
cannot be
differentiated
through existing
criteria
Specific Learning
Disability Difficulty in
understanding or
using spoke;r or
writlen language

Avg

,,,,,,,

-* ,..*

lBja/o t24)(24pts)

24

24

100% (41)(alpts)

41

41

100% (39)(39pts)

39

?o

,

,,,,,,,,,,.-.,,.",,.,,,*-

...*.._.....-.._.

_..._....

_._ _..

-

100% (58){58pts)

58

100% (9)(9pts)

100% {58}(58pts}

58

58

...-

._
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Severe Multíple
lmpairment
More than one
severe
impairment
Autísm Spectrum
Disorder
lmpairments in
social interaclion,

*

100% (18)(18pts)

18

18

100% (82X82pts)

82

82

*

communication,

lut
ând a
restricted
range of
irìterest$lrepet¡
tive behavior

Traumatic Brain
lnjury * An
acquired brain
lnjury caused by
an extemal force,
resulting in
functionaf
disability and/or
psychosocial
impairment.

100% {9x9pts)

991

100% (1X1pts)

111

None-ldonot
have any
students with
disabilities in my
classroom.

Don'tKnow*ldo
not know whether
I have any
students with
disabilities in my
classroom.

00NaN

0% (0)

Total

Respondents

Total

Responses

TotalPoints

Earned

Point Weighted

Average
Average

lskinped this

ouestior)

Point

87

0
532
6.11

0.9S

69

15. How is music education provided to students wilh disaþilities at your school?
classroom (3

Points)
Students with disabilities do not
participate in music educalion (4
Poínts)

Alongside
same
aged
nondisabled
peers in
music
class (1
Points)
Selfconta¡ne
d music
classroo

m(2

other, please spec¡tv

i

Po¡nts)

ln both

music
clase and
in a self-

cont
aine
d

,.iiiiìiffii¡ffii

i

ilti

IUö
Regoonse
Response

Points

14o/o

84Ya

74

74

1a/o

1alo
I

OIAI

KeSpOnOenIS öõ
Tolal

1UV'/o

Resporses

TÖtalPoinls

Ëamed

88
112

PointAverage

1^27

PointWeightedAverage

1.24

{skipped this question}

68

16. Are you consulted to provide input regarding the Blacenent sf studentg with disabilities in your music classroom?

109
Response Response

Total

Always (1 Points)
¡IgSqqLtly {2 Points)
$eldom (3 Points)
Never (4 Points)

Percent

Points

Avg

7o/o

Total Respondents

40
ta

2tolo

JO

Jt)

39

44%
28%

117

100

117
1nn

BB

lt1a/¡

Points

Avg

Total Responses

88

Total Points Êarned
Point

259

Average

2.94

Point Weighted Average
(skipped this

2.88

question)

68

17. Do you participate in individualized education program (lEP) meetings for students in your music classroom?

Resoonse Resoonse

Totâr peicent

Always (1 Points)

Points)

22

Frequentlv (2
Seldom (3 Points)
Never (4 Points)

25%

117

2A

23%

80

87

10û%

Iotal Responses

87

Total Points ãarned

247

Point Average

2.84

Point Weighted

44

45%

3C

Total Respondents

I

-/A

Average

BO

2.74

y item,
piece of equipment, or product system, whether acquired commercially, modiled, or customized, that is used to
increase, maintain, or improve the functional capabilities of individuals with disabilities {MARSE, 2A12\?
Response Response
Points

Totar Peicent

Always (1 Points)

44
117

Avg

t)"Ja

Frequently {2 Points)
Seldom (3 Points)
Never (4 Points)

Total

Respondents

14

16a/a

35

4ü%

34

390/o

88

Tûtal Responses
Total Points

[arned

28

28
1û5

136

tJo

1G0%
B8

274

Average 3.11
Point Weighted Average 3.04
(skipped this question) 68
Point

'19.

As a mllsic education student did you take any special educaticn courses {e.9., lntroduction to Special Educatian,
Education of Exceptianal Persons, etc)?

Response Response

Total

Percent

Points

Avg

nla
nla

Yes

Jr)"lo

nla

No

64%

nla

i10
Total

Respondents

87

suestion)

69

lskioned this
2Û. Were

you required to take the special education course{s), or did you elect to take them?
Response Response

Total Percent Points

I

was required to

Avg

111

take a
special

23

72o/c 23

23

5

16%

't0

'10

4

12%

12

12

educaiion
(1 Points)
I elected to

ea
spec¡al
education
course(s)
(ì¿ l.ornrs)

ïotal

required

Toial Points

special

n**"*-******-*"*

(3

got]rqeJ

_:l*L

Respondents 32
1û0%
Total Responses 32

-ì

:*-"'

eoint

Ëarned

lYlrasg
***lry."¡sht"dty-*s1""

45

l.11

21 . Please provide lhe course titles of the spec¡al education course{s) you took. lf you cannot remember the exact
course title, briefly describe the course.

Response Response

Total

Percent

30

":i:.Xi
i Yl?T i Course 2
course'r

204/a

1

5
0

Course 3
Course 4

3olo
0o/o

00%
Total

Respondents

(skipped this

question)

30
126

22. Ðid your University require you tc take any music-specific special educatian courses (e.9., music for the speciat learner,
differeniiated music instruction, music and autísm) in which music education for the special learner was the primary focus?
Response Response

total

Points

Avg

12

12

Pei^cent

I was required to

take musicspecific special
education

courses

67olo66

{1

Points)
I elected to take
music-specific
speciai education

courses (2
Points)
I took both
required and
elected musicspecific speciâl
education

6

7o/a

û0%00

courses (3
Points)
I wasn't required
to lake m*sicspeci{ic specíal
educalion

courses (0
Poirts)

74

860/o 0

0

lotalReapondents

8ô

Total Responses
TotalFoínts ãamed

PointAvarage
Foint Weighncd, Aver,àìgìç
lskinoed this ûuestion)

0.2J

113

23. Please prov¡de the course litles sf music-specific special education cûurses. lf you cannot remember the exacl
course title, briefly describe the course.

Response Response

Total

. If?T i course
: TiÌf .: Course2

Percent

10

1

13ak
1alo

Course 3
Course 4

0%
Ao/o

Total Respondents
{skipped this question)

1Aâ,

24. Were any pre-internship or field experiences with individuals with disabilities as part of your undergraduate training?

Response Response

Percent Points

rotal

Yes

¿3

26o/a

nla

No

64

74Ya

n1a

Total

Respondents

87

ouestion)

69

lskioned this

Avg

nla
nla

25. Were any workshops, conference sessions, or other professional development opportunities focused on special
learners available to you through your school district during the past 5 years?

Response Response

Total Percent Points

Yes (1 Points)

46

53Ð/o

No i0 Points)

41

47%

B7

lAAo/o

Total

Respondenls
Total

Responses

B7

Ëarned

46

ïotal Points

46

Avg
46

Average 0.53
Point Weighted Average 0.52
{skipped this question) 69
Point

26. Have you ever attended additional trainings outsíde your workplace that specificaìly addressed the diverse needs of
students with disabilities?

Response Response

Total Percent Points
ae

38o/o

Ëa

62%

ïotal Respondents 86

100%

Yes (1 Points)
No {0 Points}

Total

Responses

Total Points

[arned

33

Avg
JJ

8S

33

Average 0.38
Point Weighted Average û.37
{skilped this question} 7t
Paint

27.

ta

you feel you have enough time tÕ plan and ad*pt classesllessons as appropriate for the special learners ln your music

classroom?

Response Response

Total Perrent Points

Avg

þ

nla

No

nls
Total

Respondenis

Bâ

uuestion)

70

lskisned this

28. Oo you have adequate rnaterials {such as instrument*} to adapt clas e$llessons as âppr.opriate fsr the cpeeis! learners
in your music classroom?

Response Re*ponse

i15

Total Percent
Yes {1 Points)
No {0 Points)
Total

48

56%

.1aJ

4At/t

Points

Avg

48

4B

Respondenis 86
1A0o/o
Total Responses 86

Earned

TotalPoints

48

Average 0.56
Point We¡ghted Average 0.55
(skipped this question) 70
Point

29. Are support staff servìces (such as special educators, speech therapists, occupational iherapists, etc.) available to
you for consultation through your school district?

ResponseResponse Points

Avg

Total

Yes
No

83

97olo

3%

Total Respondents

86

{skìpped this question)

7CI

nla
nla

nla

nla

30. Please check ALL professionals who provide support for the special learner during music class
Resnonse Resoonse

iotaj Peicent Points

Special Fducators

(1

,,-"
Speech Therapisls
po¡ntsl

,,,

,.,,,,,.
(1

',,**" j8

. . ...... "

".,..-..

_ _*-,a?,I:*,,

17

Points)
Occupational Therapists

17

1?Yo

,38

17

1Aû/o

(1 Points)
Physical ïherapists

(1
1ta/o

Points)

Autism Specialists

(1

to'n,r,
,,,,,", _-School Psychologists

,.

,,

(1

rn,*,,u,...

s8

Avg

*",,,...

Sehavior Specialists {1
Points)
Paraprofessional

,,,,,

,,,,,,

*

____"

._

-.-

* . " _.._..

tt

'o
... ...,,,,, ,

tu

,.,"* *"

{1

?oints)

...,"

*

". .3lIj,

15

Ãc

O¿"/o

55

55

ô"./o

oo/^

88

Iotal Respcnses 194

Pcinl

..'tu.

15

õø/o

ãarned

1å6

Average

2.11

TolalPoinls

tu

17%

Points)
Music Therapisl {'l
Points)
0ther, please specifu

Respondents

,,,,,,,,,

o

15

Assistive Technology {1

Total

',0

Average 0.68
question)
(skipped this
68

Point Weighted

31 . Please check all professionals whsse collaborationlconsultation was helpful and useful for the purpose of inclusion in
your music classroorn. Check all that apply

Response
$pecial Hducators ('l

points) ,,.
åil',,ffiå'*+dj,#@,,@i.@W
Speech Therapists (1
,o'nr*) ,,,,,,,_

ryffi

îôtat
58

,, ,,. .. ,,.il

Response

Peicent Points

Avg

66Yo 5B

58

,

tt7
tccupationai Therapists
o0¿

{'l Points)
Physical Therapists

{1
6"/o

Points)

Autism Specialists

(1

Points)

School Psychologists

points)
Behavjor Specialists
Points)
Paraprofessional

{1

16%

35

4ta/o 35

12

14olo

12

12

43

49Yl- 43

o3

(1

(1

pointu)

Assistive Technology

14

(1

,,.,, ,,,,,

_

*, -.,, ..

14

lt+

35

ic Therapist (1
2%

Points)

Othe¡, please specify

i vic¡rY

7%

j

Total Respondents

88

205

Total Responses

Earned
Point Average
Point Weighted Average
TotalPoints

199
2.26
0.69

p""¡ul
education teacher, speech, occupational, or physical therapist) regarding slrategies for inciuding special need students in
the mus¡c classroom?
Response Response
Points

Total

Percent

Alwavs {1 Points)

Avg

1%

Frequentlv {2 PCIints}
Seldom (3 Points)
Never (4 Poínts)
Total Respondents

40

474/o

80

80

41

48ó/o

t¿¿

123

16

tn

1t0%

86

Total Responses
Total Points

ðb

Farned

220

Average 2.5ö
Point Weighted Average 2.5
{skioned this auestion) 7A
Point

33. Duriag the school day, does your school district provide opportunities for you to consull with ather professionals
involved in the education of special learners {e.9. special education teacher, speech, occupational, or physical therapist)?
Response Response

Total Percent

,Always {1 Points)
Frequentlv (2 Points)
Seldom {3 Poinls}
Never {4 P*ints}

Avg

1QtÄ

4ô

{O

18

44o/,r

114

44À
I l1

35

41%

MA

ll'u

B6

104%

38

Total Respondents

Points

ffi
ffiWffi:1ïi+*1rç'.fg;
TotølResponses

&

ãamed

27S,

Average

3'21

Totâl Potr¡le
Point

PointWeigfitedAr.erage 8.14
{skipped this

question)

34. üo you hãve e,ontãet {via phone, emg¡l, negtings, notes þsrT}e, ir,ûplþmptu convêr6ation$,
$h¡dênt$ tårith disÊbìlitiô who,ars in t|lç rru¡aíc claseroom?

70

*b.} wilh the parent$.oT

119
Response Response

Totai
15

All (1 Points)

Points

Avg

Percent
17ü/o

15

15

15o/o

.R

4B

26
48

140

140

Most {2 Points)
Manv i3 Pointsi

42
16

190/o

Few (4 Points)
None (5 Points)

35

41aÂ

8%

35

35

Total Respondents

1û00/c

¡Jf)

Total Responses

86
284

Total Paints Earned

Average

Pcint

3.07

Point Weighted

Average

3

lskinned this

auestion)

70

35. Overall, do you believe that students with disabilities are successful in achieving the music education curricular goals
at their grade level?
Response Response

Total peicent Points

Alwavs l1 Paints
Freouentlv {2 Pointsl
Seldom {3 Points)
Never 14 Pointsi

Avg

8%
57
22

660/o

114

444
f tr

26%

66

66

Po¡nts

Avg

to/o

Total Respondents

86

140Ð/o

T0lål Responses

B6

Earned

187

Poínt

Average

2.17

Point Weighted

Average

2.12

Total Points

(skipped this question)

7ç

36. ln general, do you believe the quality of music performance matters in persons with a disability?
Response Response
I
Percent
23
27ols

Always l't Points)
Frequentlv {2 Poinis)
Seldom {3 Points}
Never i4 Points)

4À

41a/o

26

31o/o

.t')

23
68
78

t)u

Points

Avg

78

20k

Total Respondents

85

1A}a/o

Total Responses

RÃ

Total Poinis Earned

177

Point Average

2.48

Point Weighted

Average

{skipped this question)

2.41
71

37. What do you believe is the primary reãsor, for special learners ta bc included in your music classes?

Respo*se Response

Total

Music abililv {1 Points}

Percent
1%

41slø

Total

Respondents
Total

86

Responses

100%

86

70

7$
g0

t2l
Total Points Earned
Point
Point Weighted
(skipped this

161

Average
Average

1.87
1.83

question)

70

38. Do you provide peer to peer support (typical peers that will provide assistance to special learners) for special need
students who attend music classes?
Response Response

Total

Frequently {2 Points)
Seldom {3 Points)
Never (4 Points)
Total Respondents

Percent

Points

Avg

45

54%

15

lBalo

45

45

5o/o

16

16

90

lt}olo

84

Total Responses

84

Total Points Earned

171

Average 2.04
Point Weighted Average 1.94
iskipped this question) 72
Point

39. Overall, how would you rate your experience a$ a teâcher with students with special needs included in your classrooms
and/or ensembles? Move the slider below -5=Very negative, 0=Neutral, 5=Very postitive.

Total

Respondents

lskioped this suestion)

88
68

40. Overall, hou¿ do you perceive the experience of students with special needs who are included in your classrooms
andlor ensembles. Move the slider below -s=Very negalive, O=Neutral, 5=Very postitive.
Total Respondents

88

{skinoed this auestion)

ôB

41 . From your perception, how appropriate is the education the students wilh special needs are receiving in your classrooms
and/or ensembles? -5.Not at all appropriate , 0=Neutral, 5=Very appropriate.

Total

Respondents

88

students with special needs in your classroom and/or ensemble, and/or how appropriate the education is that the students

Tolal

Respondents

{skipped this cuestion}

35
121

43. Have you ever collaborated or consulted with a music therapist?

Response Response Points
Totâl
Percent
Yes

12

14o/t

No

75

86%

44. What was the purpose ol the collaboratianlconsulation?

Total Respondents

QA

(skipped this question)

69

nla
nla

Avg
nla

nla

r22

Response

Total

To improve music
education for
students with

disabilities in the
music classroom
Other, please

Response

Percent Points

Avg

8

73%

nla

nla

3

27oÄ nla

nta

123

specify

vleìfl

Iotal

Respondents
{skipped this

11

100Yo

question)

145

45. Please describe how your experience collaborating or consulting with the music therapist wâs ûr was not helpful.
Total Respondents

1û

(skípped this question)

146

46. Was your experience wcrking with a music therapist in your currenl school district?
Response Response
Percent
Total

Poinis

Avg

nla
nla

Yes

36ö/o

nia

No

64%

nla

Total Respondents

44
t¡

{skipned this question)

145

47. Have you heard of music therapy as a career optian?
Response Response Points Avg

Total

Yes (1
Points)
No f2 Points
Unsure
Points)

Percent

84

s8%

B4

84

2o/o
Aolo

Iotal Respondents 86

100%

Responses

86

ïotal Points Êarned

88

Total

Point

Average

1.Az

Average
{skipped this question}

Point Weighled

1

70

48. How lamiliar are you with music therapy as â career option?
Response Response

Total

Not â all lam¡l¡âr (1
Points)
I know some
information {2 Points)
Very familiar (3 Poinls)

co

Total

Responderts

86

Points

Avg

12%

4ñ

IU

Ol"/a

ft0

116

¿ l"/o

Ê¡

54

Percent

lOAo/o

Responses 86
Total Points Ëarned 180
Point Average 2.09
Point Weighted Average 2.A5
lskinped this ouestion) 7ü
Total

49. Have ytu ever recommended or discr"¡ssed music therapy as a possible futurê career option with one or more of your
music studerts?

Re$Bgnge Response.

îotat Percent Points

ffþ

Yes {1 Point$
No

44Va

Tot*l Res.pondenis
Total Responses

48

Avg
48

0

125

Total Points

ãarned

48

Average 0.56
Point Weighted Average û.55
fskipped this cuestion) 70
Point

50. Additional Comments {Please índ¡cate any other informalion that you believe would be helpful to the researcher).

Total

Respondenls

16

a

$10 Amazon.com gift card. lf you wish to enter this drawing, please enter your email address below. lf you are
randomly selected to receive the Amazon.com gíft card, you will receive it via email. The email address you provide
will never be shared and will be completely disconnected from your survey responses, providing total anonymity of

ygqr

sqryey_I9!P9l''r9s.

_
Total

Respondents

74

question)

82

fskipoed this

